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Foreword 


The observations recorded in this publication have been 
collected ddrmg practical education^ work in the three 
houses of the Hampstead Nursery : 

13, Wedderburn Road, London, N.W.3 (Nursery-School) ; 

5, Netherhall Gardens, London, N.W.3 (50 resident 
children from birth to 5 years) J 

“New Barn,” LtndseU near Dunmow, Essex (40 resident 
children from a to 10 years). 

The Hampstead Nursery is a Colony of the Foster Parents’ 
Plan for War Children, Lie. New York, and as such owes 
its whole existence to American generosity. Like the other 
Colonies of the Foster Parents’ Plan it provides war-time 
homes for children whose &mily life has been broken up 
temporarily or permanently owing to war conditions. Like 
the other Colomes of the Foster Parents’ Plan, although 
residential it is not run on institutional lines. It tries to 
re-establish for the children what they have lost : the security 
of a stable home with its opportunities for individual develop- 
ment. The only characteristic of “institutional” life which 
' it is powerless to avoid is the absence of the family itself. 

War conditions, i.e. the fathers’ service in the Forces, 
full-time factory work of many mothers, evacuation as a 
precautionary measure and the destruction of many small 
homes through bombing have disrupted family Ufe among 
lai^e sections of the population. Consequently many 
infants, though not parentless, were rendered homeless. 
They had to be collected in residential nurseries and there 
suffered the experience of "life without [the &nily’’ which 
is, in peace-time, reserved for the inhabitants of oiphanages. 
The effect, not merely of the shock of being separated from 
the family, but of the lack of continuous emotional contact 
between the infant and his parents with the consequent 
‘labsence of the specific formative influence inherent in the 
family tie, was thus open to view in many more cases than 
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usual and seemed to us worthy of study and description. 

It is not at present possible to predict how many of the 
children, now in residential nurseries, will be found to be 
permanently homeless when the war is ended. A prelim- 
inary survey of our own children’s arcumstances has shown 
that, present conditions remaining unaltered, 59 per cent, 
could return to their families as soon as their fathers are 
demobiliaed and their mothers stop war-work. 41 per cent, 
would remain homeless for various reasons : because they 
are illegitimate and their mothers, as unskilled or domestic 
workers, unable to maintain a home ; because their families 
are destitute and either morally or financially unable to take 
cate of them ; because their mothers have lost touch with 
them during the war and cannot be traced; because their 
mothers are ill, either in tuberculosis hospitals or in mental 
homes ; because their mothers have died during the war so 
that a return home depends on eventual re-marriage of the 
father; because they have lost both patents in the raids. 

Possibly this percentage of homeless 'children is consider- 
ably higher in the Hampstead Nnrsety where this investigation 
w^ carried out than in the official residential nurseries. It 
is possible too that post-war efforts will be directed towards 
dealing with homelessness without the help of residential 
institutions, he. by means of legal adoptions, official billeting 
schemes, etc. However this may be, homeless children will 
doubtless be numerous and will present a problem. Our 
attempt to evaluate the advantages and disadvantages of 
residential (institutional) life at different phases and in different 
aspects of Ac infenfs development may furnish some material 
to help towards Ae solution of this problem. 

Dosotht BommcHAirf. Anna Preud. 

The ecmimts o( lya book hm b«cn Inoludod la the RepaUis of the Nuteety, 
wat e«h ttiontb to the Foster Fsrents' for War Chuciteo In New York, 
me dtnreloptnest Mi alias of the ihunpstead Nuteety ha-re been set out in ' 
tp a former publieatlon by the same anthors, Yeuttg CMt^m «t War-' 
George ASen tc Unwin Lt 4 > for the Nes' 1943. 



CHAPIER I 


Four Aspects of Development between 
' Piirth and Two Years 

Ir is recognized among •workers in education and in child 
psychology that children who have spent their whole life in 
institutions (for instance, orphanages) present a type of their 
own and differ in various respects from children who develop 
under the conditions of family Ufe. Knowledge about the 
nature of these differences has been gained pardy through 
individual observation where such institutional children have 
in later life turned anti-social or criminal (see Aichhom, 
Wajmard Youth), pardy through group observation of large 
numbers of children evacuated as babies to residential nurseries 
during this war.. Superficial observation of children of this 
kind leaves a conflicting picture. They resemble, so far as 
outward appearances are concerned, children of middle-class 
families : Aey are well developed physically, properly 
nourished, decendy dressed, have acquired clean habits and 
decent table manners, and can adapt Aemselves to rules and 
regulations. So far as character development is concerned, , 
they often prove — to everybody’s despair and despite many 
efforts — not fat above the standard of destitute or neglected 
children. This shows up especially after they have left the 
institutions. It is because of these failures of development, 
that in recent years thoughtful educationists have more 
and more turned against the whole idea of residential nurseries 
as such, and have devised methods of boarding out orphaned 
or destitute children with foster families, etc. But since all 
efforts of this kind will probably not ^ able to do away 
altogether with the need for residential homes for infants, 
it remains a question of interest how far failures of the kind 
described are inherent in the nature of such institutions as'' 
distinct from family life, and how fax they could be ob'vlated 
if the former were ready and able to change their methods. , 
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ol occasional “voluntary workers.” On the whole we may 
say that in the second half of the residential child’s first year 
the loss in emotional satisfaction outweighs the gain in bodily 
care. 

ONE TO TWO YEARS OF AGE 

(r) Muscular Control. ) 

With the beginning of the second year the scales turn again 
in out favour. The great event in die child’s life is his new 
ability to move freely and to control his movements, an 
ability which progresses quickly from crawling to walking, 
running, climbing, jumping, and is continued with the handhog 
and moving of objects, as pushing, pulling, dragging, carrying, 
etc. Even where mothers fully recognize what intense 
pleasure the child derives from exercising these neV functions, 
they ate, because of outw^d circumstances, usually unable 
to give the child free play and thus further his dev^opment 
in this respect. There is in the ordinary household no space 
for the child to move in or no safety when he moves in the 
given space. Most mothers are only too well aware of the 
dangers from fires, boiling water, falls from heights or injury 
from furniture or falling objects which the child might pull 
down on himself. The result is that toddlers in their own 
homes remain in their cribs, or strapped to a pram, or at 
best confined to the narrow space of a playpen, at a period 
when in a nursety like outs they cover miles in continual 
movement about theit room. Some children at this period 
for a while disregard afi toys and show little interest in their 
companions; they behave as if they were drunk with the 
idea of space and even of speed ; they crawl, walk, march 
and runi, and revert from one method of locomotion to the 
odaet with the greatest pleasure. These duldten mostly 
■ use toys where they can include them in tike continual game 
of moving. Chairs and pots are not used to sit on but are 
propelled shout the room. Soft toys and animals on wheels 
are “taken for wa&s/* balls ate followed, and some dhildtctt, 
'after they have once gained an easy balance, show special 
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pleasure in moving a toy along in each hand while they move 
themselves. Sometimes for an hour on end the whole 
population 0/ the Junior Toddler room is on the move, 
circling around, crossing and recrossing like people on a 
skating rink. 

Han dlin g , of course, is not confined to toys. Whatever 
is loose in the room (whether coal bucket, nappy-bins, broom, 
pail, etc.) is included in the interest and is handled and explored. 
If permitted, the children use to the full the newly-developed 
functions of opening, undoing, pulling out and especially 
unscrewing. It is easy to imagine that actions of this nature 
which, when several children are together, resemble those 
of a demolition squad, cannot be tolerated without damage 
and expense in a private household. It is not only the child 
whom the mother wants to safeguard from the objects, but 
similady the objects which she has to safeguard from the child. 

Freedom to use hands and legs in the way described has 
further advantages besides the intense pleasure and satisfaction 
which the child gains by exercising them. Handling quickly 
becomes more and more skilful under these conditions, so 
that the toddler of about 18 months of age can already help 
to set out tables and chairs for his own meal, feed himself, 
help at dressing or undressing himself and generally co-operates 
actively in whatever happens, at an age when private chUdren 
are often still fed op the mother’s lap and handled as if they 
were passive objects. These differences in activity and 
earlier control of movement through exercise and oppor- 
tunity create the appearance of enormous precocity of develop- 
ment of the nursery child. 

(it)* Speech Development. ) 

]^t it would be a serious naistake to overestimate the 
advantages gained in this field and not to correlate them with 
retardations and disadvantages which occur at the same time 
in other spheres of the thild’s life. The achievement of 
muscHilar control is only one of the tasks reserved for the 
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lecond year of life. An equally important one is the develop-f 
nenl of speech. Observations ■within academic psychology! 
lave established the fact that at one year the average vocab- 
ilary of a child is two words, and that at two years it may be 
my number of words from 40 to more than 1,200 with a wide 
variety of phrases and sentences. Whenever we compare 
5ur nursery children over one year with private children m 
:his respect we find that they compare unfavourably. The 
lisparity in development does not start as early as the baby 
itage in talking. Many observations in our baby-room 
prove that out children imder one year “speak,” that is 
babble and chatter gibberish, eirtensively and certainly not 
less than other children. Some babies are, of course, more 
proficient than others in this respect. 

(The greatest talker of the baby-room was a girl who, at 
the age of 9-10 months, had developed great ability in pro- 
ducing a variety of sounds. At that time she showed little 
interest in the usual baby toys, but talked to herself nearly 
all day long. With her it was easy to distinguish between 
the various sounds and tones which seemed exciting in them- 
selves : rrda, grra, irrga, daraa, dada, ida, and o^ets, sing 
songs or melodies, which served to call certain people. Her ' 
pleasure in talking and her rising excitement while doing so 
were especially apparent.) 

But even though most of out babies possess tiie required 
two words at one year, speech development becomes slower 
and slower from then on. The good start made in babyhood 
is not .continued in the same manner. When, tested, at the 
age of two, for instance, even those of out children who ate 
well up to standard and forward in other respects, show some 
six months’ retardation of speech. 

The retardation in the second year may be due to two 
reasons. The first is that the child at home is the only non- 
’ speaking member of a community in which speech is the 
method of communication. In the nursery, where the junior 
toddler group is usually divided off from older children, the 
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rhilH lives in a community of non-talking playmates where 
speech would not be of immediate help to him. If speech 
is learned largely by imitation, then the opportunity to learn 
is certainly restricted. The second reason is probably more 
important still. Though imitation of elder brothers and 
sisters plays a great part, especially in extending the vocabulary, 
the beginning of real speech develops on the basis of close 
contact between child and parents. The child has instinctive 
understanding of whatever emotion moves the mother ; he 
watches her fece and through imitation reproduces her facial 
expressions. It is the same emotional interplay with the 
resulting imitation which is a powerful drive towards 
expression in speech. With the restriction of this interplay 
in the absence of the mother there is a deQnite lessening in 
the urge to speak. 

(Some children develop a separate language or sequence 
of sounds to be used exclusively for contact with their mother. 
This was apparent with one of our baby girls of nine months, 
for instance, whose mother worked in the household of the 
nursery and naturally appeared in the baby-room at all hours 
of the day. The child began to produce a special tone to 
greet her which sounded like the clucking of ducks. In the 
course of a month this sound had become completely different 
from all her other sound productions so that everybody knew 
from afar when her mother had entered the room. At ii 
months the same baby went through a stage of dissarisfoction 
in which she found it especially intolerable to have wishes 
postponed or denied. She always wanted her mother to 
pick her up out of her cot as quickly as possible. At this 
time she stopped producing the. pleasant clucking sound at 
sight of her mother and adopted a grumble which she kept 
up each time until the mother had fulfilled her wish. The 
substitution of the grumbling for the happy clucking sound 
designated a change in the relationship to the mother from 
satisfection and acceptance to impatient demandingness.) 

Enquiries in other residential nutseries have confirmed 
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the impression gained in our own. When children are home 
on visits, for instance at Christmas or during their mothers’ 
holidays, they sometimes gain in speech in one^or two weeks 
what they would have taken three months to gain in the 
nursery. Similarly there are many examples of children 
brought up at home who lose their newly acquired ability 
to speak during an absence of the mother. Regression of 
this kind is fur&er proof of the inter-relation between contact 
with the mother and learning to speak. 

This difference of progress in the two stages ill rates 
the fact that two different factors are at work in speech ' 
development : one is the simple pleasure in the production 
of sound, a pleasure which is partly centred in the mouth 
itself and partly aroused by the volume and quantity of tone 
and sound pto<Juction, rhythm, etc., a pleasure comparable 
to other early gratifications of the self-regarding or so-called 
“auto-erotic” kind. The other factor is an urge towards 
expression and communication with the loved people of the 
outside world ; the pleasure gained by its fulfilment might 
be called other-regarding or pleasure based on object-relation- 
ship. The examples above show both factors at work side 
by side in an instructive way. 

This differentiation explains why speech development 
progresses normally in the first year and is delayed in the 
second year under residential conditions. The first fector, ^ 
i.e. the urge to gain oral auto-erotic pleasure, is present in ' 
full force. Like all auto-ctotic gratifications of this age - 
(sucking, rhythmic movements, masturbation) it is aU the' 
more active, the more the child is left to itself. Speech | 
development progresses on this basis, but only to the limits j 
of baby-talk. The second factor, i.e. communication and 1 
inritation on the basis of the relationship to the mother, is 
•less active where a mothw is not present ; hence the difficulty 
and retardation at the time whm this second factor should f 
supersede the first owpin importance. One or two years later 
these differences are bmcelled out again ; the chUd is then a 
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full member of a group and speech has become independent 
of the mother-child relationship. 

The differences in speech development described here do 
not apply to children who enter a residential nursery only 
after they have learned to speak, that 15, it is not a difterence 
in the use but in the development of the function of speech. 

N 

(tit) Habit Training. 

The third important task to be achieved or at least partially 
acLj /ed during the child’s second year is habit training. 
Here again the residential child is at a disadvantage. It is 
easier within the routine of a nursery than under the pressure 
of work in an ordinary household to be clean,, orderly, punctual 
and hygienic about habit training ; but wherever forcible 
methods are not used, the results of habit training are slow 
to come under residential conditions. In this sphere imitation, 
the fact that the child lives in a group of other children of the 
same age who ate all equally dirty, can be discounted as an 
agent. Habit training is not leami by imitation. What 
makes itself felt is the fact that habit training (if not achieved 
in babyhood as a pure reflex action) is the result of a restriction 
which the child imposes on important inner urges under the 
influence of the mother. If the child is attached to and 
handled by one person exclusively, as happens at home, this 
restriction will develop in consequence of his emotional 
dependence. Whenever the child changes hands, or is 
cared for by varying nurses (as happens invariably in a nursery) 
or does not care for the nurses who handle him, the process 
will be lengthened and made more difficult. It has been 
shown up at the time of mass evacuation how young children 
who have been perfectly clean at home, lose their bladder 
and sphincter control when separated from their mothers. 
It is a known fact in all residentidl nurseries that a child whose 
training for cleanliness presents special difficulties can finally 
be made dean only if taken over compktdy by one person 
for a while. It is equally well known that many chUdren 

B 
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yi nurseries maintain their good habits only when in contact 
with certain nurses and will refuse to function when helped 
by others. These differences in personal contact are far 
more important for the final result than any other factors 
(observing regular times, regulation of diet, etc.). Habit 
training can, of course, be achieved under pressure of fear 
and punishment even where emotional contact of a positive 
kind is absent. But no conscientious and understanding 
educator will ever advocate such methods. 

The child’s muscular skill and independence, gained in 
the nursery as described above, plays no part in the develop- 
ment of deanlmess. 



The position Is again completely different where eating is 
concerned. There is a marked difference between the child’s 
reaction to food under home and residential conditions, 
but on this point the advantages are on the side of the residential 
diild, or at least they may be so if the institutional setting is 
favourable. This means that in most residential nurseries 
the children aro “good eaters,” i.e. are interested in their 
food and enjoy it if it is good, and that eating difficulties are 
on the whole less prevalent than in private homes. Where 
abnormal reactions occur, they appear rariier in the form of 
greed and over-eating than in the form of inhibition, lack of 
appetite or rdiisal of food. The popular explanation of this 
well-known fact is that children in their own homes are 
frequently "spoilt” in this respect, that is that many mothers, 
at Imt in middk-dass families, are over-anxious where feeding 
is concerned, and that in some cases they urge the child to 
eat and even to over-eat. These children then refuse what 
is offered to them, develop idiosyncrades, etc. It is taken 
as proof of the correctness of this expiation that such 
earing-difficultiesi do not develop in families where mothers 
are careless, ne^gent and not interested in the feeding of 
the dbild. It would thus sdetn that the child eats all the 
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better the less the mother worries about the matter. 

This theory, though only superficial and incomplete, is 
stiU correct in one main point : namely, that eating difficulties J 
ate closely connected with the child’s relationship to the 
mother. When followed up from the first stages of the 
breast- or bottle-feeding of the newborn baby, this inter- 
relation of reaction to the mother and leaction to food may 
be described as follows : 

Interest in food begins earher than interest in people. 
In the first weeks of life the newborn baby experiences nearly 
eveiything that reaches him from the external woild as un- 
pleasant. He is stiU used to the lack of stimuli in the intra- 
uterine- existence. Light, noise, change of temperature are 
all equally unpleasant and even frightening. The first pleasant 
experience is the intake of milk, that is of food which satisfies 
the urge of hunger. With the constant repetition of these 
pleasant experiences, the child slowly learns to recognize that 
at least part of the outside world is pleasurable. He forms 
an attachment to food (milk) and, developing further from 
this point, to the person who feeds him. As described before,, 
love for the food becomes the basis of love for the mother. 

The emotional attachment of the child to the mother, to 
the father and to the other people of his immediate surround- 
ings later on outgrows the stage where material gain (satis- 
fecdon of hunger) or gain of pleasure generally are the only 
important factors. In the course of childhood material love of 
this kind changes to real love, which takes into account the 
qualities and individuality of a loved person, and is able to give 
and even to make sacrifices in exchange for what is received. 

But the experiences of the first year, when love for the 
food and love for a mother were identied, leave their imprint 
on the reaction to food throughout life. The child fixun 
his side shows every inclination to treat food given by the 
mother as he treats the mother, which means that aU the 
j^possible disturbances of the child-mother relationship turn 
easily into eating disturbances. When we observe cases of 
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'‘bad eaters” it becomes clear how exactingness towards 
the mother can turn to greed, obstinacy against the mother 
to a tightly closed mouth and refusal of foo4, and anger 
with the mother to playing with or wasting of food. (These, 
of course, are not the only known reasons for eating difficulties 
in childhood, but they are the most primitive and most common 
ones.) S 

Wherever the mother in her own behaviour perpetuate? 
the feeding circumstances of the first year (i.e. wherever she 
insists on giving the food actively, on urging the child to 
eat it for her sake, where she is angry, disappointed or offended 
when the food remains uneaten, as if it were a personal affront 
to her), she strengthens the child’s infantile attitudes to eating 
and makes it impossible for him to outgrow them. The 
inclinations of mo Aer and child then work in the same direction 
and the child continues as in babyhood to treat the food as 
he treats the mother and the mother as he treats the food. 
Wherever the mother adapts her behaviour to the growing 
abilities of the child, where she recedes into the background 
as the giver of the food and only provides food in a more 
distant and unemotional manner, the child will enter into a 
next stage of reaction to food : he will eat, or refuse nourish- 
ment, according to whether he is hungry or no^ and not 
according to whether he loves or rejects his mother, or wants 
to please or anger her. Even though the basic significance 
of food will remain the same for the individual’s unconscious, 
and may show up in times of emotional strain or mental illness, 
so far as the child’s conscious and normal life is concerned, 
eating will be enabled to follow the dictates of hunger, and 
will be less drawn into the complications of the child’s affec- 
tions ; that means the duld will become a “good ^ter.” 

We can now understand why it is that conscientious 
and anxious mothers produce eating difficulties, whereas the 
negligent mothers have children who eat well 
Under institutional conditions the absence of the mother, 
'which is a serious drawback in so many ways, proves in this 
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respect for once an advantage. There are certainly institu- 
tional children who eat too much for emotional reasons : 
they try to s^ibstitute the satisfaction of one ins tinctual urge 
(hunger) for the satisfaction of another (love). But on the 
whole, in an institution feeding is a matter of eating as such, 
without the idea of a mother figure interpolated between the 
child and the food. Food is liked for its own sake, and eating 
isiOOfi of liio recognized pleasures of all institutional life. 

> The pleasure can, of course, be spoiled or lessened if it is 
grounded with too much discipline, as, for instance, long 
lulling, which at this age is an excessive stram ; sitting quiet, 
wl^ch is never again so difficult as in the toddler stage ; msis- 
tence on table manners, i.e. use of the spoon before use of an 
ihstrument comes naturally ; insistence on eating everything 
and on “eating up.” The pleasure in eating can on the other 
hand be greatly strengthened if the child is allowed some 
freedom of movement, some freedom of choice regarding 
type and quantity of food, and if manners are not considered 
important in themselves but allowed to develop as a natural 
result of growing skill. It is for purely practical reasons easier 
to give the child this freedom in a nursery than in a family. 

Since the child in a nursery never eats alone, mealtimes, 
with the pleasure they bring, can be made to play an important 
part in ^e child’s development towards taking pleasure in 
social life, and adaptation to it. 

Snmmaty. 

To sum up ; The institutional child in the first two years 
has advantages in all those spheres of his life which are inde- 
pendent. of the emotional side of his nature ; he is at a dis- 
advantage wherever the emotional tic to the mother or to tiie 
family is the mainspring of development. Comparisons 
between chfldten under these contrasting conditions serve to 
show tirat certain achievements such as speech and habit 
training are closely related to the child’s emotions, even 
though this may not be apparent at first glance. 
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Bturly Kelations between Residential Infants 

We have chosen four different aspects of the infant’s life to 
illustrate the differences in development under home and 
institutional conditions. (Muscular Control, Speech Develop- 
ment, Habit Training and Feeding.) The differences in each , 
case were quantitative : muscular control and good eating 
habits develop more quickly and easily in mstitutions, speech 
and habit training are delayed when the mother’s influence 
is missing. Still, aU children will eventually walk and talk, 
be trained for cleanliness and become more or less independent 
eaters. Development is helped or hindered by the outside 
setting, early acquired disturbances may leave their traces for 
all later life, but essentially the lines of development will 
remain the same. 

This is not so where the child’s emotional life is concerned. 
Here, change of condition, i.e. lack of the family setting, 
produces serious quaKtative changes. The basic emotional 
needs of the institutional child are, of course, the same as 
those of the child who lives at home. But these needs meet 
with a very different fete. One important instinctual need, 
that for early attachment to the mother, remains as we know 
more or less unsatisfied ; consequently it may become blunted, 
which means that the child after a whUe ceases to search for a 
mother substitute and fails to develop all the more highly 
organized forms of love which should be modelled on this 
first pattqn. Or, the dissadsfection may have the opposite 
effect : the dissatisfied and disappointed child may overstress 
his desire to find a mother, and remain continually on the 
loofefOut for new mother figures whose affection he might gain. 
These are the infants who change their allegiances aU die 
dme, are always ready to attach themselves to the latest 
. newcomer, and arc at the same time exacting, demanding, 
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apparently passionate, but always disappointed in whatever 
new attachment they form. 

On the other hand, another form of emotional contact, that 
with other children, is precociously stimulated and developed. 
Under normal family conditions contact with other children 
develops only after the child-mother relationship has been 
firmly established. Brothers and sisters are taken into account 
for ulterior motives : for instance, as playmates and helpmates. 
But apart from these relations with them, love and hate towards 
them are usually not developed directly, but by way of the 
common relation to the parents. So far as they are rivals for 
the parents’ love, they arouse jealousy and hate ; so far as they 
are rmder the parents’ protection and therefore "belong,” they 
are tolerated, and even loved. Under institutional conditions » 
the matter is completely different. At the lime when the 
infant lacks opportunities to develop attachment to a stable 
mother figure, he is overwhelmed with opportunities to make 
contact with playmates of the same age. Whereas the grown- 
ups in his life come and go in a manner whidi inevitably 
bewilders the child, these playmates arc more or less constant 
and important figures in his world. 

Matters in this way are completely reversed, These 
institutional children do not start out to meet a world of 
contemporaries, secure in the feeling that they are firmly 
attached to one "mother person” to whom they can revert. 
They live in an “age group” that is, in a dangerous world, 
peopled by individuals who are as unsocial and as unrestrained 
as they are themselves. In a family they would, at the age 
of 18 months, be the "little ones” whom the elder brothers 
and sisters are ready to protect and consider. In a crowd of 
other toddlers they have to learn unduly early to defend them- 
selves and their property, to stand up for theic own tights, and 
even to consider the rights of others. This means that they, 
have to become social at an age when it is normal to be asocial. 
Under pressure of these dreumstances they develop a surprising 
range of reactions j love, hate, jealousy, rivalty, competition. 
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protectiveness, pity, generosity, sympathy and even under- 
standing. 

In tie following pages we illustrate this^ point with 
occurrences from the daily life of our own residential children 
between one, two or three years old. The examples range 
from instances where playmates are treated as if they weie doUs 
or lifeless objects, to occasions where the relations between 
the children seem hardly different from those between adults. 

Other children treated like toys or lifeless objects. 

Indifference towards their feelings. 

Little or no illustration is needed for the fact diat normally 
infants have little conception of other infants’ feelings, and 
only take notice of their presence when that can be made use 
of for the purposes of play. The odier child then serves the 
purpose of a doll or teddy hear, with the one disadvantage 
that this living toy is not so accommodating as the lifeless 
ones. This behaviour is not restricted to very early stages of 
development, but occurs quite frequently around the second 
year, especially at times when the infant copies a motherly 
grown-up in lus imaginative play. 

(i) Rose (20 months) looked on with interest when several 
children had their noses wiped. Suddenly she picked up 
an old envelope, ran from one child to the other, and wiped 
their noses with it. 

f 

The action was imitative and expressed her phantasy of being 
the nurse ; but no feeling for the children was included in it. 

(ii) Paul (2 years) loved to comb the other children’s 
hair, disregarding the fact that they disliked it. He rushed 
from one child to another and maJtreated their hair with a 
comb, There Tvas only one child who did" not mind, 
Lairy (ao months). Tbus, whenever Paul had made a 
dhiid ay with his combing, he ran back and combed Larty, 
before' he attacked his next unwilling victim. This game 
tr>ntinued sometimes for several minutes. 



Ear^ Re/aijons between Residmhal Infants 25 

In this instanccj as in Example (1) all the pleasure lies in the 
action of combing, and feelings for the other children play 
no part. 

(iu) Freda (20 months) pushed four children over in 
succession and tried to sit and rock on them. Each of 
them cried in turn and had to be rescued from her. When 
Freda was defeated in her aims, she collected five soft toys, 
piled them up and rocked on them. 

In this case it is difficult to decide whether the toys were 
substitutes for the children or the children, in her first attempt, 
for toys. It is more likely that both, children and toys, were 
, substitutes for some other imaginary partner in Freda’s 
phantasy. 

The same type of behaviour can constantly be observed 
where feeding is concerned. Children start to feed each 
other very early, the pleasure evidently being derived from the 
fact that they carry out actively what at other times they 
submit to. This must not be mistaken for a wish to satisfy 
the other child’s appetite, which would be a purely altruistic 
gesture. 

(iv) Rose (21 months) asked urgently “mote, more,” 
when she had finished her first helping. The nurse who 
was feeding Christopher (16 montiis) next to Rose, left 
the table to fetch Rose’s second helping. Rose immediately 
picked up the spoon and continued to feed Christopher, 

(v) St^a (18 months) was sitting next to Agnes (ij 
months). She took Agnes* spoon and tried to feed her.** 
She heaped up a spoonml of food and put it into her own 
mouth, then she pushed an empty spoon into Agnes’ mouth. 
This she repeated several times until finally she emptied 
the whole contents of Agnes’ plate into her own. 

In this case it is easy to see that the action which apparently 
takes the other child into account is in reality purely egoistic. 
The pleasure of feeding (active repetition of passive experience, 
imaginative play) is added to the pleasure of eating. 
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Other children treated merely as a disturbance. 

Aggressive acts a^inst them. 

There are three sets of drcumstances which give occasion 
for aggressive reactions of one infant towards another. One 
is the indifference and lack of realization that the other child 
is an equally sensitive human being, which has already been 
described. The other two comprise instances when the 
other child is felt to be a hindrance in the way of fulfilling a 
desire, i.e. when the playmate either claims the love or atten- 
tion of a grown-up person whom the infant wants to have 
exclusively to himself (jealousy, examples vi and vii) ; or 
when the playmate claims a toy which Ae child has no inten- 
tion of surrendering (envy, examples viii, ix and x). 

(vi) Freda (i8 months) and Violet (13 months) were both 
playing on the floor. Violet asked to sit on the nurse’s lap 
and was taken up. So Freda, too, wanted to sit on the 
nurse’s lap. She hit Violet until she, too, was taken on the 
lap ; at mst she was nice to Violet but soon turned against 
her and began to hit her hard. 

(vii) Agnes (19 inonths) sat on the muse’s lap ; Edith 
(16 months) tried to push her off but was not successful. 
Edith hit Agnes ; Agnes pulled Edith’s hah ; Edith pulled 
Agnes’ hah. The nurse moved Agnes to her other side to 
protect her against Edith, who was the stronger one. Edith 
suddenly thwarted, look^ at the nurse wlm fury, hit her, 
pulled her hair and then suddenly petted her and gave her 
a kiss. 

(viii) Agnes (19 months) had a teddy bear in her arms, 
Paul (a years) rushed to her, grabbed the teddy and tan away 
with it. Agnes screamed and pursued Paul, At first 
he ran faster than she, then she reached him, got hold of 
his atm and ran with him through the nursery, both children 
screaming. Agnes fell, and as she still clung to Paul’s arm, 
he fell too. On the floor, she grabbed hold of his hair and 
pulled it. He bit her arm ; she pinched his cheek ; he hit 
her and, in doiag so, lost the teddy. Agnes took it quickly, 
got up and ran away, hiding behind tm nurse’s apron. 
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(ix) Rose (22 months) had a wooden horse for pushing, 
but did not show much interest in it. Sam (20 months) 
was delighted with it and pushed it across the room. After 
a while Rose ran up to him silently and took the horse. 
Sam looked up amazed and began to cry. Rose passed him 
by with the horse. He got up his courage, walked after 
her and grabbed hold of her dress. Rose fell down, but 
still held the horse. Sam now pulled at one end of the 
horse. Rose at the other, both screaming. Sam after all 
captured the horse and pusfied off, still crying. Rose ran 
after him, and, with a quick movement, recaptured the 
horse. Sam threw hims^ on the floor in despair, and 
Rose, who pushed her horse along, happened to trip over 
him and f^. This restarted the fight, both pulled hard 
at the horse, both cried, both refused to take 'another toy. 
In the end the nurse removed the horse and peace reigned 
immediately. 

(x) Terry (a years a months) loved the big push-dog of 
the nursery, and all other children somehow accepted the 
assumption that he had first right to play with it. When 
he was away at home for z\ days, Agnes (19 months) got a 
chance to play with the dog. When Terry returned he 
wanted to resume ownership, but Agnes did not feel in- 
clined to surrender the dog. Terry pulled and sfcook the 
dog; Agnes screamed but held tight. Terry threw the 
dog over and Agnes went down with it. She clung to it 
with one hand and grabbed hold of Terry’s leg with the 
other. Terry scratched Agnes. Agnes got up, still holding 
on to the dog and pulled Terry’s hair. Terry hit her and 
Agnes continued steadily to pull his hair, still holding on to 
the dog with one hand. When Terry again pushed Agnes 
and the dog over, the nurse rescued her and Agnes only 
wanted to be comforted and gave up interest in the dog. 

Whenever ehvy and jealousy arise between the children, 
this results In outbreaks of aggression of considerable force. 
The mediods of aggression vary according to the stage of 
development reached ; biting, hair-pulling, hammering on 
the head, hitting, pushing over take first place between the. 
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age of 1 5 and 24 months. Throwing things and spitting only 
occur with certain types of children, and more frequently after 
than before the third year (examples xi and xii)^ 

(xi) Christopher (13 months) bit Charlie, his twin brother, 
several times, puUed his hair constantly ; hit Babette (i i 
months). Christopher (14 months) knocked with a brick 
on Charlie’s head ; bit Sophie (14 months). Charlie (14 
months) bit Christopher. 

(xh) Freda (21 months) wanted to precede Edith (22 
months) on the slide ; tried to push her off. Edith caught 
hold of Freda’s curl and held it ; Freda caught hold of 
Edith’s plait and held it too, both children screaming. 

So fiir as recognition of the consequences of aggressive acts 
is concerned, we can at that age distinguish three main phases. 
In the jitst the child does not realize what harm his hostile 
acts may do to the other child. His own feelings (jealousy, 
envy) prompt liim to take aggressive action, but his realization 
does not go beyond the relief which the outbreak provides 
for these feelings (examples xiii and xiv). In the second 
phase the child realizes that his enemy gets hurt or harmed, 
but he does not mind ; he rather enjoys seeing the result he 
has produced, that is, seeing the other child cry (example xv). 
The third phase includes the feeling of being sorry for the 
other child sind repentance for the action, either because of 
identification with the other’s feelings ("he feels the hurt as 
I do”), or because of a common relationship to a mother 
figure ("he belongs to her and she would not like me to hurt 
him”)» The latter feelings ate not strong enough to ptevent 
the child from aggressive outbursts, but strong enough to 
lead to acts of reparation after the outburst has relieved his 
fceliogs (example tyi). 

Chriat^her (12 months^ hit and scratched his own 
twin, brother, Charlie ; Christopher’s fece remained peacefiil, 
Charlie cried bitterly. 

(aiv) Larty (t 6 months) often took a toy away ftom 
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another child. When that child cried, he was very sur- 
prised, and did not know what he had done. 

(xv) Jessie (20 months) hit Bessie (her twin sister); 
was proud of it. 

(xvi) Dick (2 years 3 months) was in a phase of special 
aggressiveness towards other children. The expression 
on his face left no doubt about his enjoyment of every kind 
of hurt which he was able to inflict on others. This reaction 
changed slowly when he grew attached to a particular nurse. 
Once again he had attacked Ida (22 months) and was found 
with a tuft of her hair between his fingers. The nurse 
reproached him for his conduct. He was repentant, went 
back to Ida, held his clenched first over her head, opened 
out his fingers, and carefully returned the tuft of hair to 
the place where it belonged. 

Reactions of this kind can be observed in family as well as 
residential life. But, as mentioned before, children who live 
in age groups have more frequent occasion to be jealous (the 
more so when we try to give them mother substitutes), and 
they are in an almost continual slate of envy which is occasioned 
by the necessity to share toys ; therefore they appear to the 
casual observer to be more aggressive. It would be more 
accurate to say that they have more occasion to be aggressive. 
If to this we add the fact that their victims (of the same age) 
are at the same time more helpless and, for the same reasons, 
more aggressive than elder brothers and sisters would ever be, 
we shall be better able to understand why aggressive moods 
are so much in the foreground in a group of residential infents. 
It is of special interest to observe how hostilities seldom 
remain restricted to the two children between whom they 
started, and how quickly they spread and include others who 
in thelbeginning took no part in the outbreak of the quarrfcl 
(examples xvii and xviii). 

(xvii) Paul (23 months) snatched Sophie’s (19 months) 
teddy bear whereupon Sophie cried, Edith (21 months) 
rushed to Sophie to hit her, and Sophie pulle 4 ,Edith's dress ; 
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Edith aded and ptiUed Sophie’s hair. Agnes (i8 months) 
joined in the fight and came and pulled Sophie’s and Edith’s 
hair, whereupon Edith pushed Agnes until she screamed. 
Next Larry (19 months) joined in the fight, hi went over to 
Agnes and pushed her over. In the meantime Edith had 
recovered and hit Larry until he pulled her hair so that she 
screamed. While aU this was going on, Sam (23 months) 
came by, petted Edith’s hair and made affectionate noises. 

(xviii) Sophie (17 months) played peacefully with a doll’s 
cup. Sam (21 months) took it away; Sophie saeamed 
but began to play with another toy after a short time. 
Edith (19 montos) was after the same cup and tried to take 
it from Sam ; they fought until Edith was victorious and 
ran away with the cup. Sam lay down on tiie floor scream- 
ing, then got up, took the empty posting-box and tried to 
hammer with it on Edith’s head. Edith lay down on the 
floor, kicked and screamed, but held on to the cup. Ivy 
(19 months) joined in, sat on top of Edith, pulled her hair, 
tore the cup away from her and ran off with it. Edith 
recovered after a while and tried to recapture the cup from 
Ivy. While they fought on the floor, Agnes (16 months) 
crawled over to them and took the cup away. Edith tried 
to get it back, but Agnes stood firm. There stood Ivy, ^ 
her arms hanging limp in resignation, crying, Edith cried, 
and Sam and Sophie cried because Sam had tripped over 
Sophie. Only Agnes stood, holding on to a cot with one 
hand to steady hetself and waved the cup victoriously with 
the other hand, 

Otlxr children treated as a menace. 

Msthods of d^enee adopted e^nst them. 

It is a known feet, though perhaps not sufficiently stressed, 
that the ability to defend oneself develops later than the 
ability to attack. The same infants who can be very aggressive 
when prompted by their jealous or envious feelings, who 
bite, bit and push in the manner described above, suddenly 
stand helpless, cry and run fcr protection when attacked by 
others. Often they seem amazed or surprised at the aggressive 
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act of another child, though they themselves have committed 
ciwikf acts only a few minutes earlier. Sensible methods 
of defence (tjy act or word) develop slowly and are seldom 
fully estabhshed before the third year. Some of our bigger 
boys (four-live years old), though very aggressive, can still 
do no more than attack others, and burst into tears as soon as 
they themselves are attacked. On the other hand some of 
the following examples show that occasionally very small 
infants deal successfully with aggressors, and, by their own 
determination, force them to abandon hostile intentions 
(examples xix-xxiv). 

(xhO Ivy (18 months) had developed the habit of sitting 
on Edith’s (18 months) head whenever she found her lying 
on the floor. Edith always cried, but never tried to defend 
herself nor to escape. 

(xx) Sam (21 months) was playing peacefully, when 
suddenly Larry (19 months) took his ball away. Sam 
looked at his empty hands helplessly and be^ to cry. 

(xxi) Paul (2 years) was vew clever in building. He 
built towers, as high as himself out of very small bricks. 
While building, he was always afraid lest some other child 
might push his tower over. This disturbed his concen- 
trauon ; he kept looking nervously in all directions for 
approaching enemies. \!^en any child dared to come near, 
Paul rushed at it, and pushed it over with one quick and 
energetic movement. When, in spite of all precautions, 
his tower fell over, Patil lay down on the floor in despair 
and cr ied for a long time. Then he sucked his two fingers 
and started to build again, still sobbing. This procedure 
was repeated innumerable times. 

(xxii) Sophie (19 months) slowly ascended the steps of 
the slide. Larry (20 months), who followed her and wanted 
to be quicker than Sophie, pushed her. But Sophie turned 
round, said "no, no,” and pulled his hair, 

(xxiti) Sam (22 months) was building with two stools 
he needed a third, but Agnes (19 months) was sitting on it. 
Sam walked over to Agnes and looked at her with pleading 
eyes for about half a minute. Agnes fixed her eyes on ' 
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Sam but did not move. So Sam’s eyes became sad, he 
sucked bis thumb and tetiied slowly. 

(xxiv) Sophie (19 months) had a rusk in her hand which 
Larry (19 months) wanted badly. She began to scream as 
soon as Larry approached her, evidently guessing his 
evil intentions, when she screamed, Larry withdrew his 
hand. He began to busy himself with a teddy beat which 
was lying between them, played with it and pointed at its 
eyes, but had his own eyes fixed on the tusk all the time, 
He tried repeatedly for an opportunity to snatch the rusk, 
but Sophie did not give him a chance. Finally he walked 
away disappointed. 

Other children consoled, comforted, soothed. 

Though infants are quick to hurt each other they are equally 
quick to pity another child, and to make amends to him for 
what has happened, especially when the aggressive act has not 
been committed by them but by a third party. In these acts 
of "pity” they ate evidently moved by an identification with 
the emotions shown by the victim. Examples xxvii and 
xxviii seem to prove that there is little difference between com- 
forting another child and comforting oneself. Identification . 
with the victim is further shown in many instances by the 
adoption of a hostile attitude towards the aggressor. Thus, 

' the infant who consoles or comforts another often combines 
a friendly act (towards the victim) .with an aggressive one 
(towards the aggressor). 

(xxv) Violet (2 years 4 months) sat in a comer crying. 
Agnes (19 months) suddenly rushed to the next toy-box, 

“ took out two toys, gave them quickly to Violet and ran 
away again. Tms was the first occasion of her being 
"helpM” 

(xxvi) Sam (az months) had just stopped crying but 
looked unhappy still, when Rose (za months) entered the 
room. ,$he was evidently struck by his expression, watched 
him crilically fot a moment, and then ran to him and petted 
him. 
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(xxvu) Rose (21 months) watched Edith (22 months) 
petting Sam (22 months) who was crying. She went to 
Sam and petted him, too, then went to Edith and Freda 
(22 months) and petted them, and jfmaJly she stroked her 
own hair and cheek and, with a radiant smile, made affec- 
tionate noises to herself. 

(xxviii) The jumor toddlers were waiting for their tea 
in the afternoon. Charlie (23 months) and Paul (2 years) 
sat at the same table. Paul played with a little tin box 
which Charlie wanted to get from him. When he tried to 
teach it, he caught his finger in it and began to cry. Paul 
saw that Charlie was hurt, immediately Lifted his own finger 
and put it into Charlie’s mouth to comfort him. 

(xxix) Edith (21 months) had been hurt by Paul (23 
months) and cried terribly. When Sam (20 months) saw 
Edith unhappy, he came to comfort her. Larry (19 months) 
watched the scene and went to help Sam to contort Edith. 

(xxx) Jefirey (2 years 5 months) fell off the push-dog and 
cried bitterly. Bridget (2 years 8 months) rushed to the 
dog, hit it and shook it until it fell over. Then she picked 
it up again, hit it once more and then seemed satisfied. 

(xxxi) Sam (21 months) was playmg peacefully (see 
example xx) when suddenly Larry (19 months) took his ball 
away. Sam looked at his empty hands helplessly and 
began to cry. Edith (21 months) had watched this scene ; 
she rushed over to Larry, bit him, took the ball away from 
him, brought the ball back to Sam, and stroked his hair 
until he was comforted. 

(xxxii) Dick (2^ years), who went through a phase of 
special aggressiveness, wanted to have a toy bus with which 
Irwin (aj years) was playing. He threw himself on Irwin and 
knocked him down. Irvm fell unluckily and cut his Up 
on the toy. The nurse comforted him and showed Dick 
what he had done. Dick was obviously frightened and 
looked at Irwin with wide eyes. Then he looked round 
the room, saw Kitty (2J years) holding a doU, ran to her, 
knocked her over, took the doll from her and gave it to 
Irwin saying : “Poor Irwin, poor Irwin, have dolly.” The 
nurse showed him that Kitty was crying now and, tried to. 
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ttiake him understand that it was nice of him to tty to 
comfort Irwin with the doU, but that he could have found 
a toy to give hum without hurting Kitty. But Dick did 
not seem to understand. He repeated several times: 
“Kitty naughty girl” (because she did not want to surrender 
the doll) ; he was exclusively concerned with Irwin’s 
bleeding lip. 

Infants helping each other. 

The same attitude which leads to the acts of consolation 
just described, prompts the children to help each other in all 
the various tasks of everyday life. On the basis of the same 
needs and wishes, one infent perfectly understands and 
identifies himself with the difficulties and desires of the other 
children. 

(xxxui) Jock (14 months) cried because he had lost his 
rusk and could not find it again. Sam (21 months)' walked 
over to him, found the rusk on the floor and gave it to him. 

(xxxiv) Rose (19 months) sat at a table and drank her 
cocoa. Edith (17 months) climbed up and tried to take 
the mug from Rose’s mouth. Rose looked at her in sur- 
prise, then turned the mug and held it for Edith so that 
she could drink the cocoa. 

(xxKv) Jessie (2 years) was pushing a doll’s pram around 
the garden. ^K^en she came to the comer of the path, 
she could not turn, pushed hard against the edge of the 
path and then began to cry. Bessie, her twin sister, came 
to the rescue and pushed the pram around the comet for 
her. A short whfle later Bessie was pushing the pram, 
got stock at the same comer and cried. This time Jessie 
came and turned the pram around the comer for her. Each 
seemed able to do for the other what she could not accom- 
plish for herself. 

(sEEvi) Edith (zi months) had taken off her shoe and 
sock and tried hard to put them on again. Paul (23 months) 
watched bet from a distance then rushed over to her, sat 
down on the floor and took ffie sock out of her hand. He 
. tried with surprising patience to put it on Ediith’s foot, bis 
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mouth open, his tongue hx out, bteathing heavily. Edith 
watched his face and immediatdy imitated his expression. 
For two evt three minutes both children were absorbed in 
their occupation and had an expression of the utmost strain 
on their faces. 

(xxxvii) Nurse Jean fetched Bridget (2 years) from the 
shdter dormitory in the morning. Since the dressing 
room upstairs was already full of children, she only took 
that one child. When passing other beds, Bridget heard 
Jeffrey (2 years) cry. She stopped and said; “Jeffrey 
crying, Jean.” The nurse explained that Jeffrey would 
have to wait a little, and proceeded to take Bridget upstairs. 
Suddenly on the middle of the staircase, Bridget turned 
round, said : “I go to Jeffrey,” and went back. The nurse 
waited for her to return, but then followed her to see what 
had happened. In the meantime Bridget had opened the 
net of Jeffrey’s bed, so that he could get out, and had 
pushed the step-ladder to Bill’s (2 years 9 months) bed to 
let him get out j she was just about to push the steps to 
Dan’s (2 years 8 months) bed. She was holding his hand 
and saying : “not fall down.” 

Direct educational influence of infants on each other, 

'Bjsffietion of ag^ssion^ greed, dirty habits, etc. 

It is common knowledge that children educate each other 
and that, in families, the influence of elder brothers and sisters 
makes itself strongly felt as an addition to the educational 
influence of the parents. Many children who are unwilling 
to" obey their parents are quite ready to obey the commands 
and prohibitions of older children. Imitation of examples 
set by older diildren seems easier, and their rebukes or even 
punishments, though effective, seem to hurt less. This 
educational help rendered by elder brothers and sisters is one 
of the reasons why the whole process of upbringing is smootiber’ 
where the femily is large. 

But this type of “education” through the agency of older 
children Is very different from the influence which infents i& 
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the same age group exert on each other. Whereas elder 
brothers and sisters act as parent substitutes (parent figures 
on a reduced scale) these contemporaries in an age group are 
equals in status. One child can influence the other if at that 
moment he is the stronger one, r.e. because at that moment 
he is a menace to the other child ; the latter -will then obey 
him out of fear. Or, one infant can influence the other 
because at that moment he is further advanced in some achieve- 
ment (walking, habit training, etc.). The position will be 
reversed when another achievement plays the greater r 61 e in 
which the second child surpasses the first That means that 
the children influence each other on the basis of superior 
strength ot superior achievement. Fear of each other and 
admiration for each other are the deading factors in this 
respect. Observation shows that, owing to these inter- 
relations between the infants, certain results are produced 
which at the first glance are not very different from the results 
produced by education proper : aggression is checked, wish 
fulfilment is postponed and certain “good habits’* are acquired 
under the pressure of these circiunstances. 

(xxxviii) Freda (21 months) pulled Sam’s hair. Sam 
(21 months) cried but did not defend himself. Jeffrey 
(2 years 4 months) crossed the nursery quickly, hit Freda 
twice, and then comforted Sam, "t^en Sam stopped 
crying, Jeffrey once more turned round to Freda and looked 
at her with indignation, whereupon Freda immediately 
shrank back into a comer. Then Jeffrey walked away, 
obviously pleased with himself. 

In this case it is clear why Jeffrey can exert such influence. 
He is seven months older and considerably stronger than 
Freda. Since he would not hesitate a moment to use his 
superior strength, he constitutes a very real danger to Freda. 
She checks her aggression out of fear. 

(sxMx) Sam (21 months) built with bricks in a comer of 
- the room. Freda (ai months) approached him carefully* 
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with the obvious intention of destroying his building. 
Sam looked up and said : “No, no.” Freda changed her 
mtention she hesitated for a moment, then picked up a 
brick and gave it to Sam ; slowly she collected all the bricks 
in the room and handed them to Sam m succession. 

In this case the result achieved is due to other causes. Sam 
and Freda are at the same age ; there is no dififeience m strength 
between them ; Sam is a particularly gentle child who is not 
feared by anybody. This time Freda does not stop her 
destructive action out of fear. She is impressed by Sam’s 
unexpected determination to a degree which changes her 
destructive intention to its opposite. She now helps him 
instead of harming him. 

(xl) Bessie (19 months) had a comb in her hand, Jessie, 
her twin sister, a toy with which she played. Bessie wanted 
the toy but checked her impulse to take it. Suddenly she 
offered the comb to Jessie ; Jessie took it quiedy and sur- 
rendered the desired toy. There was not a sound from 
cither of them while this exchange took place. 

All children m our groups learn very eady that to snatch 
a toy from another child invites trouble, i.e. an outbreak of 
resentment or unhappiness from the victim. The method 
adopted most frequently is exchange : they offer something 
with one hand and take away with the other. Again, as in 
former mstances, this gesture is only apparendy altruistic; 
it signifies restraint of greed or aggression acquired under the 
pressure of bitter experience. Occurrences of this kind may 
be observed in our nursery constantly. For instance : 

(xli) Maggie (2 years) cried because Dinah, her sister 
(3 years), had snatched a toy from her. Bridget (i years), 
who had witnessed the scene, tried to restore order. She 
snatched away the toy from Dinah and returned it to 
Maggie. When Dinah now threw herself on the floor and 
dried, Bridget went to look for a substitute, found an old 
toilet paper roll and brought it to Dinah. When Dinah* 
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refused il, she gave it to Maggie, talcing the toy at the same 
time from Maggie to bring it to Dinah. To Bridget’s 
great concern SGiggie now cried as well as Dinah. That 
was too much for her. First she hit both, then tried to 
comfort both and when nothing helped she gave up. 

(xlii) Carol (3^ years) tried to snatch a doll from Jessie 
(a years). Jessie bit her so that she had to let the doll go. 
Bessie, Jessie’s twin sister, came to the rescue and hit 
Carol from behind. Jessie suddenly stopped biting and 
shouted : “No, no, Bessie, not hit.” 

It is not clear in this case why in Jessie’s code which she 
tries to impart to Bessie, biting is ^owed but hitting forbidden. 

(xliii) Bridget (2 years 4 months) and Dick (3 years) were 
sitting together at breakfast. They talked to each other 
happdy until Dick began to smear his porridge all over the 
table. Bridget wrinMed her nose in disgust : “Stop it, 
Diclcy, you mrty boy.” Dick : "No, I won’t.” Bridget, 
very cross : “Dicky, I don’t like it, you naughty.” Dick, 
shouting ; “No.” Bridget, very angry indeed, disgust in 
her face : “Dicky, I won’t sit with you any mote. I sit 
with Marion (the nurse).” She picked up her plate and mug 
and dragged her chair over to the nurse, muttering and 
grumbling aU the time at Dick. 

In this instance, Bridget, though younger, assumes educa- 
tional superiority on the basis of her better manners. She 
has just completed her habit training, but has becpme at the 
same time very intolerant towards all children who ate not 
quite up to her standards of cleanliness in dither lavatory or 
t^le manners, 

The position between the two children is reversed in the 
following instance, two months later. 

(xliv) Bridget joined the dinner of the bigger children 
for the first time and did not know how to l^dle a fork. 
Her friend Dick watched her at first and then said s “Not 
like tha.^ Bridget, look at me.” Bridget looked at him 
and copied him carefully right through the meaU 



Ear/j Relafions between Residential Infants 39 

The following two examples demonstrate how consideration 
of the other child, based on identification with his desires, 
leads to reaUacts of sacrifice and generosity. Aggression in 
these cases is completely checked and superseded by its 
opposite. 

(xlv) Sam (21 months) held a piece of paper in front of 
his face and played “peek-a-bo.” Sophie (20 months) 
wanted the paper and screamed. So Sam tote the paper in 
two and gave one part to her. Then both children played 
“peek-a-bo they did it in turns and laughed heartily. 

(xlvi) Jeffrey (2 ye«s 4 months) returned from a walk 
witib a new book which he had been given as a present. 
He was delighted with it and showed it to everybody. 
When Teddy (2 years i month) saw the nice book, he took 
it away. JefiFrey screamed, ran after him and recovered it. 
Teddy immediately began to cry disconsolately until 
Jefifey gave him the book again. Teddy stopped crying 
but Jef&ey now did not dare take his property away again. 
So they both sat down and looked at it together. Teddy 
kept the book all afternoon. 

Friendship between infants. 

Under ordinary conditions friendships of long duration are 
believed to be very rare among young children. T ,as dn g 
attachments are formed to grown-ups or to older children ; 
playmates of the same age are used for purposes of play only, 
and friendships fall apart when the momentary reason for 
them (the play) has ended. 

Matters are dififerent under residential conditions. We 
observe many instances of friendship among infants which 
last days, weeks, or even months. Playmates ate certainly 
not chosen indiscriminately ; in playing together the partner 
often seems no less important than the game. Partnership 
of this kind is most outstanding in several pairs of twins who 
live in out nursery. It is interesting to note that tihis natural 
p^^ttnership, whidi appears in twins, develops in a similar 
manner, only quantitively less, in many residential infants. • 
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(xlvii) Reggie (18-20 mooths) and Jeffrey (15-17 months) 
had hecome great friends. They always played with each 
other and hardly ever took notice of another ,child. This 
friendship had lasted about two months when Reggie went 
home, Jeffrey missed him very much ; he hardly played 
during the following days and sucked his thumb more than 
usual. 

(xlviii) Sophie (19 months) and Larry (19 months) had 
founded a building society. Whenever one of them started 
building, the other one joined in quickly, and then they 
built in turns, each putting a brick carefully on the tower 
and then waiting until the other had put his brick on. 
They used 10 to 1 2 bricks and were very happy in their com- 
panionship. 

■ (xlix) Sophie (19 months) loved to sit in a certain cup- 
board. When she wanted company and when the right 
child was neat her, she called energetically “More, more,” 
and pointed at die empty space nest to her. She usually 
invited Edith (21 months) or Agnes (18 months). As 
soon as the invited child sat down beside her, Sophie began 
to bang her feet on the floor and the other child joined in. 
If an unwanted child tried to sit in the cupboard Sophie 
quickly pushed it away with a loud “No, no.” 

( 1 ) Bessie (22 months) became very submissive to Tom 
(2 years). For weeks she helped him in all his occupations 
and joined in all his games. She carried bricks for him 
when he was building and placed the chairs for him 
when he was playing train. He was grateful for her 
services and returned them occasionally. For instance, 
when Bessie once tried to climb on a chdr and got into a 
rather awkward position, he suddenly appeared and held 
the chair for her. 

(ti) Several junior toddlers were playing on the floor. 
Sophie (15 months) got upset by another child and began 
to cry bitterly j nodwng could comfort her, she just cried 
and cried. Terry (20 months) came up to her and looked 
into her face. She took no notice and went on crying. 
Terry was very pustried and began to shake his head; 
he shook it so violently that he sat down on the floor with 
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a big bump. He laughed and Sophie stopped crying for a 
second, then started again. Terry got up, shook his head 
and bumped down again with a loud laugh. Sophie 
smiled ana forgot to cry. Terry repeated this performance 
as many as fourteen times. He was nearly worn out and 
quite dizzy, both children shaking with laughter. The 
other children got interested, but as soon as they came near, 
he stopped and even push^ one of them away, to start 
again when he and Sophie were left alone. 

Instances of Im-ple^, tenderness, affection. 

The following examples show behaviour between infants 
which is hardly different from the expressions of love and 
affection between adults. 

(lii) The nurse who entered the rest room during the 
children’s afternoon nap found Paul (a years) and Sophie 
(19 months) standing at one end of their cots kissing each 
other. She was amused and laughed. Paul turned around 
and smiled at her for a moment, then again held Sophie’s 
head between both his hands and kissed her over and over 
again. Sophie smiled and was obviously pleased. 

(liii) This love scene between Paul and Sophie had its 
continuation. Sophie’s favourite toy was a brown teddy. 
Paul had learned that he could make her unhappy by taking 
the teddy away and stop her unhappiness by returning it 
to her. .Five days after the kissing incident he used this 
knowledge to attract her attention speciaEy. He took the 
teddy away and Sophie began to cry. He ran to the other 
end of the nursery and then back to Sophie, returned the 
teddy to her and was very pleased. He repeated this at 
least ten times during the afternoon. 

(liv) Ivy (20 months) and Amies (ij months) were taken 
out in the pram. They played with each other and kissed 
and hugged each other most of the time. Ivy was the one 
who started it over and over again and Agnes responded. 
Both children laughed with pleasure. 

Qv) Sophie (20 months) stood in a comer of the nursery 
and looked at Larry (19 months). Larry noticed her and. 
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wetit to her saying “Ay I ay 1 ” Sophie put her arms around 
Larry. They stayed like that for quite a while. 

(Ivi) Tom (20 months) and Stella (17 mpnths) played 
with each other on the floor. Suddenly Tom pushed 
Stella over so that she lay on her back, her hands under her 
head. He climbed on her and rocked. Both children 
looked perfectly happy. Then Tom got up and walked 
away and Stella looked at him once more and got up too. 
When, in the afternoon, Tom entered the nursery Stella 
immediately lay down on the floor again and resumed the 
position of the morning. She looked at Tom in an 
expectant manner but got up when he took no notice. 

(Ivii) Henry (2 years 7 months) and Ralph (3 years 
4 months) have had a friendship of long standing. One 
morning Ralph was looking at a “story book,” pointed 
excitedly to the capital B on the title page and called out : 
“Look, look, that’s J-Ienry and me.” The whole morning 
he looked at books in the nursery and every time when he 
saw a capital B he said over and over again : “That’s Henry 
and me.” 

The form of the letter B suggested to him the picture of two 
fdends embracing each other. 
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Introduction of the Mother-Relationship 
into Nursery-Life 

It is a fallacy to conclude that the variety of emotions which 
the young child in a residential nurseiy develops towards 
the playmates of its own age-gtoup, can make up m any way 
for the emotions which it would normally direct towards its 
parents. The latter remain undeveloped and unsatisfied, 
but many observations show that they are latent in the child 
and ready to leap into action the moment the shghtest oppor- 
tunity for attachment is offered by the outward circumstances. 
This IS all the more noticeable, the less a child has knowledge 
of, or opportunity to form an emotional attachment to, its 
own mother. 

(/■) 'Fomation of At tifieial Famihes. 

We have repeatedly made the experiment of dividmg up 
some large “age groups” of children into small units of 3, 
4 or 5 under the guidance of one young nurse or teacher who 
acted as their foster mother where motherly care was con- 
cerned. In all these instances the group reactions of the 
children quickly changed to the emotional reactions of children 
in a natural family setting. They formed a strong and 
possessive attachment to their nurse and were at the same 
time more exacting, but also more willing to make sacrifices 
for her, than they had been before. Certain steps in develop- 
ment which had been difficult or impossible in the group 
settipg, as for instance habit training, were under these 
changed conditions easier to accomplish. The other children 
of the same “family” were then treated with the mixture of 
jealousy and toleration which is one of the characteristics of 
the brother-sister relationship; but this tolerance was not 
extended outside the family, 'jhe children quicHy developed^ 
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an uadefstanding of the other families aad respected each 
other's rights to the possession of a particular grown up, 
The younger children express all these reactions in their 
behaviour, the older children very clearly with the help of 
speech. They talk about thek “own” nurses as if they were 
precious possessions, compare them with each other or boast 
of them as other children do of their mothers, etc. Artificial 
families are usually arranged so that two nurses substitute 
for (Mch other on their off-days, and children treat this sub- 
stitute foster mother with a lesser degree of possessiveness, 
but still as something of their own. 

Example i. — ^Derrick (3 years 9 months) said on his way 
home from a walk : “Wien my Sara is off, it’s my Martha, 
and when my Martha is off, it is my Sara.” Arrived in 
the house, he did not find Sara, so he said at once: 
“My Sara is all gone, my Martha now.” Derrick is an 
extremely difficult problem child who hardly lets himself 
be touched by anybody except "his Sara,” or in the second 
place "his Maftha.” 

Example 2. — ^Bridget (aj years) belonged to the family of 
Nurse Jean of whom she was extremely fond. When 
Jean had been ill for a few days and returned to the 
nursery, she constantly treated : "My Jean, my Jean.” 
Lilian (zj years) once said “my Jean” too, but Bridget 
objected and explained ; “It’s my Jean, it’s Lilian’s Ruth 
and Keith’s very own lisa.” 

Example 3. — Conversation between Bridget (2 years 8 
months) and Jeffcey (2 years 6 months). When Bridget 
returned from the measles sickroom, where she had been 
separated from Jean, she was more jealous than ever and 
did not allow Jeffrey even to mention Nurse Jean’s name 
without saying *Tt’s my Jean.” The first morning 
Jeffrey took it quietly, just looked at her and did not 
answer. In the afternoon he got upset about it, looked 
at Nurse Jean and began to cry. Jean expired to 
Bridget that it was quite true, that she was her Jean and 
, that Jeffrey had bis Sara, but that Sara was ill at the 
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moment, so Jean had to look after Jeffrey until Sara was 
well again. Bridget seemed to understand, she played 
and did, not mention the subject again until tea time, 
when she suddenly turned to Jeffrey and said : “It*s my 
Jean, it’s your Sara, Jeffrey, isn’t it? All right?” 
Whereupon Jeffrey said: “All right, my Sara.” Neict 
day at lunch when the children were sitting next to cadh 
other again, Bridget restarted the subject in a very 
provocative way : “It’s my Jean.” Jeffrey hit her with 
his spoon and said in a fuiious voice : “Your Jean.” 
Bridget was so pleased with her success that she «iid not 
even complain about being hit. 

Acceptance of the family grouping also produces a certain 
amount of reserve and resentment on the part of the children, 
which makes itself felt specially when the mother of one 
family tries to help or take care of members of another. But 
reactions of this kind are confined to such intimate ministra- 
tions as for instance undressing, potting and bathing. 

Example 4. — When Nurse lisa asked Qitistine (4 years) one 
night whether she would like to be bathed by her, 
Christine said: “No, ’cause you don’t know how to 
bath girls, you can only bath Bob and Martin.” 

Example 5. — ^When Nurse Ursula wanted to bath Kitty 
one evening, Kitty refused and said : “You like to bath 
Jessie and Bessie.” She repeated this several times and 
was persistent in her refiisal. 

As mentioned before, these fanuly arrangements are restricted 
to the motherly care of the children and do not extend to their 
occupations during the day. But some children even insist 
on being reproached or corrected only by thek "own” people. 

Example 6. — ^Bridget (2 years 8 months) when told by 
another nurse tiuit she had done something wrong 'and 
that this was “not nice at all,” only gave her a furious 
look, stamped her foot and shouted ; “My Jean.” {It 
was Jean’s day off.) 
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Example 7. — Tony (4 years) was told by a nurse to get off 
the window-sill on which he was standing. He got most 
indignant about it. He said; “Don’t talk to me like 
that. Sister Mary does not I You have to say, please 
come down from the window-sill.” 

Some children show and express great understanding of the 
others in this respect. 

Example 8. — When Derrick (3 years) was cross with Nurse 
lisa and threatened ‘TU put you in the water” (the most 
popular threat used by the children), Shirley (4 years 
9 months) said : “No, Derrick, you can’t do that, ’cause 
Bob” (who is in lisa’s •family) “won’t have no lisa left 
and he needs one.” 

Example 9. — Shirley (4 years 10 months) said at night in 
bed 5 "I have a very nice mummy. I like her very much. 
Mrs. B. is a nice mummy and Mrs. G. too. All children 
have nice mummies, but Hannah” (a young nurse) “mtast 
come -to see her BCitty on Sundays and bring her cake. 
Kitty has no nice mummy, that’s why she has her 
Hannah.” » 

(«) Spedfk Nature and Consequences of the Mother-Bjlationship, 

Repeated experience proves the importance of the intro- 
ducdon of this substitute tnother-relationship into the life of a 
residential nursery. A child who forms this kin^ of relation' 
ship to a grown-up not only becomes amenable to educational 
influence in a very welcome manner, but shows more vivid 
and varied facial expressions, develops individual qualities 
and unfolds his whole persoiality in a surprising way. On 
the other hand it has to be admitted that fa^y arrangements 
of this kind introduce very many disturbing and com^cating 
elements into nursery life. Children, who have shown them- 
selves adaptable and accommodating under group conditions, 
suddenly become insufferably demanding and unreasonable. 
Their jealousy and, above all, their possessiveness of the 
^ bdoved grown-up may be boundless. It easily becomes^ 
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compulsive where the mother-relationship is no new experi- 
ence but where separation from a real mother or (and) a 
former fosterrmother has occurred before. The child is all 
the more clmging, the more it has an inner conviction that 
separation will repeat itself. Children become disturbed in 
their play activities when they watch anxiously whether their 
"own” nurse leaves the room on an errand or for her off-hour 
or whether she has any mtimate dealings with children outside 
her family. Tony (3J) for instance, would not allow Sister 
Mary to use “his” hand for handling other children, Jim 
(2-3) would burst into tears whenever his “own” nurse left 
the room. Shicley (4) would become intensely depressed and 
disturbed when “her” Marion was absent for some reason, 
etc. It is true that all these children had had to cope with a 
series of traumatic separations in their lives. 

It is of the greatest interest to watch the difference of 
behaviour shown by the children in these intimate relations 
with their chosen foster-mothers on the one hand and with 
the group teacher in the nursery on the other. We are in 
this respect often reminded of the difference of behaviour 
which children, who live with their femilies, show in tiie day- 
nursery. They are sometimes perfectly good and social in 
the nursery and extremely difficult at home. This is not' — as 
many nursery-school teadhers seem to think — due to the fact 
that the mother does not know how to handle the child whereas 
the teacher does. It is due to the difference in the emotional 
response to mother and teacher respectively, a difference 
which we find reflected in the different response to die “fonily 
mother” and the group teacher in a residential home. \The 
mother-relationship or its substitute awakens emotions in 
the child which in their turn give rise to passionate demands 
which clamour for satisfaction. This fest and eady love 
reaction to a mother enriches the life of the duld by laying 
the foundations for all future love-rektionships, lake all 
Idve, it entails a wealth of complications, conflicts, disappoint- 
ments and frustrations. The child is usually quh» unable to 
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expiess or even consaously to realize the nature and e-vri-pfi t 
of his demand on the mother or mother substitute. It displaces 
this unconscious wish to aU sorts of substituta gratifications 
none of which-^even if capable of fulfilment — ^wiU ever 
satisfy his need. | 

Example lo. — ^Jim was separated from a very nice and 
affectionate mother at 17 months and developed weH in 
our nursery. During his stay he formed two strong 
attachments to two young nurses who successively look 
care of him. Though he was otherwise a well adjusted, 
active and compamonable child, his behaviour became 
impossible where these attachments were concerned. He 
was clinging, over-possessive, unwilling to be left for a 
minute, and continually demanded something without 
being able to define in any way what it was he wanted. 

It was no unusual sight to see Jim lie on the floor sobbing 
and despairing. These reactions ceased when his 
favourite nurse was absent even for short periods. He 
was then quiet and impersonal. Love on the one hand, 
and an intense feeling of frustration on the other, seemed 
inextricably bound up with each other m his case. 

Example ii. — ^Martin, who came to our nursery at 16 < 
months, formed a similar kind of attachment to his 
beloved Ilsa from ibc moment when he entered her 
group at approximately a years. He was an especially 
healtiiy and robust child, full of fiin, active and mis- 
chievous. In his relations with Ilsa he would turn into 
passive and chnging baby at the slightest provocation. 
This behavioty: became intensified when he was about 
three years. "Whenever he came home to Nethcrhall 
Gardens from the nursery class which we run for our 
diitdreo in Wedderbum Road, he apparendy thought 
that he could spend the rest of the day constandy in 
Hsa’s company. Whenever this was not possible, he 
flew into violent tempers and lay on the floor crying for 
long times. On a certain day he was more of a tyrant 
than ever before, obviously looking for trouble. When 
Ilsa told him to put on shoes, he wanted boots ; when 
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he got cake, he wanted chocokte ; when lisa wanted to 
bath him in the big tub which he usually loves, he asked 
for the httle one. He was exhausted when he was in 
bed atiast, sent her away without "good night” and then 
cried because she had not said “good night.” (After 
such scenes he stammered badly for several hours, some- 
times for a whole day.) 

The next morning he started oiF in a similar mannei. 
When at breakfast he said he did not hke “that sugar” 
on the cornflakes and when lisa asked what kind of 
sugar he wanted, he stamped his foot and stuttered : 
“B 1 — ^biack sugar.” When he saw her laugh, he suddenly 
roared with laughter himself, said very sensibly, “There 
is no black sugar,” and was perfectly all right for the 
rest of the day. 

Example la. — Readers who are famihar with our monthly 
reports will remember sinular reactions which Tony, 
then years, developed m the beginning of his intimacy 
with Sister Mary. He would send her out of the room 
in the evening when she ofiercd to stay with him and 
call her back in despair as soon as she had left him . He 
would accuse her that she had hurt him in some way or 
neglected his small hurts or ailments. He would wake 
up in the middle of the night and complain to the night 
nurse that Sister Mary had not said "good night” to hhn, 
in spite of the fea that she had done so, had looked 
after him and fulfilled bis wishes to the best of her abihty. 
At 4i, when he was going through a difficult time owmg 
to the remarriage of his fether, he would suddenly 
intermpt his play, search for her and say over and over 
again ; “I want to tell you something. I want to tell 
you something.” When asked what he wanted to tell, 
he did not know. Sometimes he said ; “I want to kiss 
you,” but it was quite clear that the kiss was not his 
ira l reason and that the real nature of his demand was not 
known to him. 

Ikjhaviont of this kind is naturally not welcome in the nursery. 

It acts as a disturbance to the other chfldten and is often 
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criticized sharply by the other members of the staff who cannot 
help but feel that this particular nurse has “spoilt” this rbilr] 
and that the child would be much better off, i,e. much quieter 
without the disturbmg complications of this intimate relation- 
ship. This is only true in the sense in which we would all 
be better off, i.e. more sensible, without emotions. In reahty 
it is not the absence of irrational emotional attachments which 
helps a child to grow up normally but the painful and often 
disturbing process of learning how to deal with such emotions. 

As stated earlier, even the secure and uninterrupted relation- 
ship of a small child to his parents is full of conflicts, dis- 
appointments and unfulfilled longings. The child wants to 
possess father or mother exclusively and in every sense of the 
word, which it cannot do. Restrictions of the child’s demands 
are taken as rebuff, the necessary refusal of bodily intimacy 
creates unhappiness, guilt and inhibition. Comparison with 
the parent of fhe same sex brings home to the child a sense of 
his own smaUness and inefficiency. 

The first family setting is the framework within which the 
instincts and emotions of the child grope towards their first 
objects. The child can never completely possess these 
objects but in this first display of its feelings it learns “to love,” 
to cope witii its instinctual forces and thus lays the foundations 
for its character formation, a process which entails a great 
deal of discomfiart. It is this first parent-relationship which 
the child repeats, sometimes in a lessened, sometimes in an 
intensified degree on the parent-substitutes, if tibey are offered 
to it, in a jiesidential institution. 

(«/) Fwrthtr Conseqtftnees of tie Substitute Mother-'Rjelationsbip 
in tl» Nursery, 

The introduction of the mother-relationship into nursery 
life, necessary as it seems to us, is not only accompanied by 
all the distutbing emotional elements described above, but 
'further brings with it the danger of renewed separation. 
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Nutses do leave at times or, in the course o£ their training , 
change from department to department, and separations of 
this kind, when an intimate attachment has been formed, are 
frequently not less painful than the initial separation from the 
mother. Here the child again displays all the conflicting 
emotions of sorrow, longing and resentment which we have 
described as involved in the separation from the mother. 
Examples of this kind are coimtless. Especially recent and 
striking is the following. 

Example 13. — ^Reggie, who had come to our house as a 
baby of 5 montiis, went home to his mother when he 
was I year 8 mont^, and has been with us ever since his 
return to die nursery 2 months later. While with us, 
he formed two passionate relationships to two young 
nurses who took care of him at different periods. The 
second attachment was suddenly broken at 2 years 8 
months when his “own” nurse martied. He was com- 
pletely lost and desperate after her departure, and refused 
to look at her when she visited him a fortnight later. 
He turned his head to the other side when she spoke to 
him, but stared at the door, which had closed behind her, 
after she had left the room. In the evening in bed he 
sat up and said: “My very own Mary-Annl But I 
don’t like her.” 

The fact that such renewed separations are bound to happen 
is often used as an argument against family arrangements in 
the nursery. But argumentation of this kind seems to us 
erroneous. When choosing between the two evils of broken 
and interrupted attachments and an existence of emotional 
barrenness, the latter is the more harmful solution because, 
as will be shown later, it offers less prospect for normal char- 
acter development. 

(a») Spontaneous Attachments to a Grevn-Up, 

We have shown before how quic ly the latent parent-«ihild_ 
rclationslup becomes manifest, for instance, when opportunity 
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is ofifered through formation of artificial family groups. These 
inner urges of the child do not always wait for carefully 
thought out arrangements. They arise in answer to actions 
of the grown-ups ; whoever merely takes care of a child for 
any length of time in a motherly way, may easily become the 
chosen foster-mother of this child. But children choose 
their foster-mothers too where no previous action on the part 
of llie grown-up has provoked the process ; it seems at first 
sight as if they choose at random. Closer investigation of 
every such occurrence shows that these apparently spontaneous 
attachments of the children really arise in answer to a feeling 
in the adult person, in many cases a feeling of which the adult 
was not aware in the beginning, or the reasons for which 
only became apparent after some searching. A young nurse 
for instance felt attracted to one of the liveliest Htde boys in 
the nursery. When questioning herself she found that he 
resembled the favourite brother of her childhood. Another 
nurse felt attracted to a child whose tragic bss of his parents 
reminded her of her own tr^ic separation ftom her family. 
Another one fdt specially drawn to small girls whose family 
constellation reminded her of her own position in her family 
with all its consequences, etr. In all these instances the 
children answered this hardly conscious attitude with violent 
attachments ftom their own side It seemed as if the emodon 
that lay dormant in them had only waited for an answering 
spark in some adult person to fiare up. 

It is essential for all people who live and work in close 
contact with children to reali^ the eadstence of these emotional 
moves in theimelves and through realization gain control 
over them. Though the aduk in the nursery serves as object 
‘and outlet far the emotions which lie ready in the child, the 
children should on no account serve as outlets for the uin* 
controlled and therefore unrestrained emotions of the adults, 
irrespective of Vhether thtisc emotions are of a positive or 
negative kind. 



CHAPTER IV 


Some Aspects of Instinctual Satisfaction 
and Frustration in Family- and 
Nursery-Life 

In ou£ former chapters we tried to establish one mam fact ; 
that small infants in a residential nursery, though they develop 
community reactions and enjoy the companionship of children 
of their own age, search further for objects towards whom 
they can direct aU those emotional interests which they would 
normally direct towards their parents. We have described 
how the grown-ups of the nursery are turned into parent- 
substitutes. It is our next task to discuss how far these 
emotional relationships satisfy the natural desires of the child 
and how fat they ate destined to fail in this respect. 

(1) 'Qoiily JntitHeuy between Infant and Mather. 

It is a well known fact that small infants treat parts of the 
mother’s body as if they were their own. The baby, for 
instance, first experiences the pleasurable sensation of sucking 
while feeding at the mother’s breast. When it wants the 
same pleasure between feeds, i.e. at times when the mother’s 
breast is not at its disposal, it substitutes its own finger, or 
fingers, for the nipple. We assume that in the beginning it 
does not discriminate between what belongs to its own body 
and what to the mother’s and that probably the discovery 
that its own hand is always present whereas the mother’s 
breast periodically disappears, serves as the first distinction 
between a body of one’s own and an outer world. 

The infant plays with the mother in the same ways in which 
it plays with itself. It pulls her hair, pokes its ^gers into 
her eyes, her nose, mouth and ears or pkys with her fingers ; 
similady it plays on its own face and with its own hands.- 
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Pleasure is evidently gained both from its own body and from 
the mother’s. Sometimes, in such a search for pleasure, 
the two are used in turn. 

Some examples of this unity of body between child and 
motherly person are observed under nursery conditions as 
well. 

Example i. — ^Lily, from the age of lo weeks, used to play 
for a long time with her own hands. This became less 
frequent after the age of 4 months, when it gave way to 
play with her rattle or with the frill of her dress. But 

, interest in hands was revived at 8 months, when Lily 
began to play with the nurse’s hand. The latter once 
rested quietly in the baby’s cot and Lily suddenly toudied 
it, held it and moved it a little, in turn. She laughed 
and kicked while doing so and became so excited that 
after a while the nurse had to remove her hand. She 
had never before reacted to any other incident in her life 
with as much happiness and excitement. 

Example 2. — ^Rose had always, since babyhood, sucked her 
thumb before falling asleep. At 21 months she began 
the following bedtime plays with her favourite nurse. 
For several days she put her hand in the nurse’s mouth 
and then fell asleep. In a next phase she would try to 
take the nurse’s h^d in her mouth. She would open it 
wide to get in as much of the big hand as possible. 
Another evening she was sucking her thumb in me usual 
way. Suddenly she nodded her head, took a comer of 
her blanket (the same corner which she always used to 
grasp tightly during thumb-sucking), tried to pu^ it 
into the nurse’s mouth, smiled contentedly and fell 
asleep. 

Bxamplt 3. — Dick developed between the age of 2 and 3, 
an unusual way of finding bodily satis&ction at bed- 
time, or when he wanted comfort after a temper. He 

f rasped the fotefin^ of a person of whom he was fond, 
eld it tmhtly, and tried to push it hard into the inside 
corner of his eye. His whole body became tense while 
doing so, and nis face showed an expression of extreme 
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pleasure. The fingers he tried to get hold of were those 
of four nurses with whom he was on specially good 
terms. He would occasionally use his own finger, but 
always tried to get hold of one of these others, if possible. 

Example 4. — ^Jeffrey, between 2 and 2J, developed various 
ways of playing with his favourite nurse. When she 
dressed hun, he would explore her face ; he would touch 
her eyes, in particular, and be dehghted. When she bent 
her head to lace his shoes, he would put the forefinger 
of each of his hands into her ears and laugh with delict. 
Though, at this time, he had outgrown his violent thumb- 
sucking, he would still resort to it, when being dressed 
before lireakfast. Very frequently then he woujd lift 
his thumb and try to put it into the nurse’s mouth. 
When she gave signs of not hking it, he would take her 
own thumb and put it into her own mouth. He had at 
this time just learned the first verse of Ba Ba Black Sheep. 
He loved to sing it, but instead of clapping his hands as 
the other children did, he viould slap her free in the 
rhythm of the song. Whenever the doctor, to whom 
he is greatly attached, used a spatula to look at his throat, 
he would open his mouth willingly, but tried at the same 
time to make her take the other end of the spatula into 
her mouth. 

This substitution of the mother’s body for the small child’s 
is even more frequent where the pleasure of eating is concerned. 
Mothers often describe proudly how “generous” their small 
children ate, i.e. how willing to give them a bite of some- 
thing which they are eating or to put a spoonful of food into 
fhetr mouths when they are fed. They are usually sutprised 
to see this early generosity disappear about the end of the 
second year and give way to a period of intense selfidmess 
when the child wants to keep all the good things strictly to 
itself. It seems to us that, looked at mote dosdy, this early 
generosity does not deserve its name; it has very little in 
common with the altruistic and self-denying quality which 
may appear in the same child two or three years later, as a' 
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result of character-development. The infant in its first two 
years does not really renounce pleasure to give to its mother ; 
it is more correct to say that it fails to distinguish between 
itself and its mother. Pleasure given to the mother feels like 
pleasure given to itself, which means that the apparently 
altruistic action is, in reality, still egoistic. When the next 
step in development is made, and the mother definitely 
becomes part of the outside world, this first semblance of 
“generosity” naturally disappears. 

Innumerable examples like the following may be observed, 
even under institutional conditions. 

Example 5. — ^Violet (14J months) was eating a biscuit. 
Several times she put it in tiie mouth of her fevourite 
nurse as if it were her own. 

Example 6 . — JeSirey, ficom early babyhood, found eating 
especially pleasureable. About the age of a-aj years, 
when he developed a special attachment to his new 
“family-mother,” he expressed his oneness with her not 
only by wanting to let her suck his finger, but as weU by 
sharing his feeding pleasures with her. One day, for 
instance, he was eating a slice of apple. He held one 
end in his mouth and tried to push the other end into 
her mouth. Suddenly he pushed the whole slice into 
her mouth, looked at her lau^iingly, said "All gone,” 
and was obviously pleased — an t^eard of occurrence 
with Jeffirey who could never bear to be parted ftom his 
food. But in spite of his obvious greed, he would from 
then onwards, always try to feed this nurse with his 
lunch when she sat at his table. He may seem mther 
old for this reaction, but this delay is probably due to 
the fact that he has never lived with his mother and that 
this attachment to the new “family-mothor” is the first 
close and steady relationship in his life. 

It is not the purpose of these examples to show what dose 
tdationshipa to mother-substitutes the cWldren may form in 
a nursery, or what posdbilities for finding satisfaction are 
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offered to them under those circumstances. Quite on the 
contrary, we take these individual occurrences as proof of 
the enormotus strength of certain natural tendencies in the 
child, tendencies which under ordinary institutional conditions - 
remain under the surface, and only betray themselves to the 
observer when certain condidons are fulfilled (as for instance , 
formation of artificial families, isolation with one nurse in 
times of illness). Whatever efforts a residential nursery may 
make to offer “home care” to the infant, the kck in satis- - 
faction given to these primitive desires will remain enormous. 
We are apt to forget it with those children who are con> 
pletely under our cate, i.e. homeless and motherless — ^It 
becomes obvious with all those who ate visited by their 
mothers, and go home periodically to visit their kmilies. 
Every one of our mothers, except those who ate completely 
indifferent and neglectful, will fbndle the chid, usually far 
beyond the infant’s momentary desire; she will handle it, 
fir beyond the necessities of bodily care. Most of out 
children share a bed with their mother (some with the whole 
family) on their visits home and have done so before they 
came to us. When they return to the nursery, for instance 
after a Christmas holiday of two or three days and_nights, 
sleepmft., alone is felt as a great hardship and derivation, 
'Some moth5s~ccrtaInIy treat me ctuld’s-tiudy wltirpOaaeSg ye;:. 
n ess. The y jannot leave it atone, k iss the child one n^ute, 
slap it th e next, an d' continually inteifSe with its mnvflmpnts 
o r its h^ fing n?W; ^n fo dy^ ’The cH3d is not supposed 
to^put its finger into its mouth, or nose, or ears, to rub its 
eyes, to scratch itself, to masturbate, etc. "But all the bodily 
stimulatiop. which the mother interferes with on the one hand, 
is given to the child on the other hand through this Incessant 
handling by the mother herself. We may assume on the basis 
of much evidence, that the child's feeling of oneness with die 
mother’s body has a parallel in die modiet*s feeling'that the 
(Md’s body belongs to her. 

To make our point quite clear; We ate at the present* 
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moment not discussing whether this mother-child relationship 
is helpful or harmful to }he infant, or what consequences these 
early experiences will have for later life. We jpierely show 
that these tendencies exist, that they find very full expre ssion 
an d^ satisfaction under home conditions , a nd that they "are 
f necessarily stunted and left largely uns atisfi ed in an institution. 
[Nui^, howeve r devoted md ^Ectionate t S^ rnav'^b^ ate 
jjt augM to keep ~ wi£hin thelEn its of objectivity. If they want 
t 6 ^ be successtullis .educationists, ’they ha^ to work, not on 
the basis of their instinctive motherly feelings, but rather to 
develop and exchange these for a more general interest in the 
whole process of development of the children under their care. 

(li) Auto~erotie Habits in a Bjsidential Institution. 

In our Annual Report {Yomg Children in War-Time, 
George Allen & Unwin, for the Nem Era, 1942), we traced 
back the preponderance of auto-erotic habits in the nursery 
to the effect of sudden separation from the mother. What is 
true for children after the shock of separation, is certainly true 
for those who have been reared in an institution from baby- 
hood. The infant’s early desires, as described above, find 
their satisfection partly on the mother, partly on its own body. 
When, as happens invariably in an institution, gratification 
derived from Ae substitute-mother relationship falls far short 
of what the child would normally experience, auto-erotic 
I gratifications loom larger and fUl the empty places in the 
I child’s instinctual life. With the small infants thumb-sucking, 
{rocking and Jjsad-dmoddng take first place; masturbation, 
f apart from its earliest appearance in babyhood, assumes 
importance at a slighdy later stage. 

Thumh-sueking .' — We do not venture to say that sucking is 
really more prevalent in residential babies than in those who 
are brought up in femSTes. Sucking for pleasure may be 
observed profusely under all condition^, though perhaps it 
ris mote striking to the observer where many babies arc seen 
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doing It m the same 100m and at the same tune. A survey of 
suclcing made at any one time in our baby-rooms shows that 
no two babies suck alike and that there is any amount of 
variety according to (a) the date when sucking begins; 

(p) the finger or fingers used ; (<•) the stereotyped position or 
pkyful activity of the other fingers during sucking ; (</) the 
position or activity of the whole body during sudtog; 

(?) the frequency and intensity of sucking with the individual 
baby ; (/) damage done to the skin of riie sucked parts, etc. 

But, if there is little dilFerence between private and residential 
babies during the sucking period itself, Acre is a conspicuous j 
difference in the date of its termination. Residential infents 
tend to prolong sucking as a method of comforting them- 
selves through several years of childhood, whereas children , 
under home conditions outgrow this auto-erotic habit befordi 
the end of the second year. 

'Sacking , — Some of out infants begin to rock automatically 
whenever they are left alone in a confined space (crib, pram, 
play-pen), or when isolated for reasons of infectious disease. 
Toys are thrown out or disregarded at such times and the 
rhythmic movement of the body remains the sole occupation. 

"Eicmple I. — ^Freda, as a baby, lacked the usual interest in 
toys. From the age of 6-10 months her only pleasure 
was a rhythmic movement of her whole body. At 
9 months, these movements were accompanied by all 
sorts of noises. At 10 months the movements of the 
body ceased and only the rhythmic movements of the 
mouth remained. There was no gradual development 
of sitting, crawling and standing while the rhythmic 
movements were in action. But, at ii months, after 
they had disappeared altogether, she learned to sit up, 
to kneel, to stand up and to walk round her cot all within 
a week. 

Bxampk 2. — ^Ivy, at to months, rocked so continually in 
her cot in the bahy-room, that she was transferred to the 
junior-toddlers’ department long before, the usual time,. 
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in the hope that gteatet freedom of movement and 
) vatied occupation would lessen the need for auto-erotic 
' gratification. This worked at the time, but a year later 
automatic rocking combined with masturlSation broke 
t out in full force again at a time of prolonged illness with 
'• consequent restriction of movement. 

EKample 3. — ^Tom, between 6 and 8 months, rocked so 
continually in the baby-room, that he was transferred to 
the next age group when only 9 months old. His 
rocking ceased immediately and he became extremdy 
skilful and energetic in movement and muscular control. 
Rocking returned temporarily a year later in a time of 
illness with consequent restriction of movement. 

About the age of two years, he lost contact with his 
mother who abruptly ceased her visits to him. He 
, became extremely dissatisfied and developed ihree rather 
disturbing reactions : violent thumb-sucking ; ovcr- 
t eating ; and passionate temporary attachments to 
• strangers and guest-workers. 

Head-Jbioch'ng. — Head-knocking, according to our obser- 
vations, appears about the age of 1 year, as a sign of frustration 
md impotent anger. At one period, when we had a specially 
persistent head-knocker in the junior-toddlers’ room, it spread 
ditough imitation in a group of ten infants. Head-knocking 
is usTi^y accompanied by crying. In some instances one 
might be led to believe, that the child cries as a result of the 
pain infilled on it by knocking or banging its head. But 
closer observation shows that it is rather the other way round. 
The duld first cries as an outlet for its anger or frustration 
and then follows up this expression with the more violent 
one of head-knocking. 

Exon^U 4.— ‘Whenever Sidney (ij months) was thwarted 
in any way, he threw himself on his stomach, knocked 
his h^d violently and rqseatedly on the floor and cried. 

Bsatmph ^.—Quistopbet, at 14 months, knocked his head 
against ihe top bat of his cot whenever he was cross. 
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At 15 months, during a period of illness and recovery, 
he did it constantly in a ferocious way, so that the nurse 
who tQpk care or him, was in constant worry lest he 
might do himself more serious damage. 

"Example 6 . — ChaiUe (13 months) knocked his head acci- 
dentally against the leg of a table while crawling round 
the room. He stopped in surprise, looked at the table 
leg, and tried to knock his head again, at first very 
gently, and then harder and harder with great concen- 
tration. 

At 16 months: He re-started head-knocking on the 
second day of an illness (pneumonia), but stopped the 
habit again after a week. 

Example 7. — Babette, tz-ifi months. 

At iz months : On the first days, when she was put 
on the floor for crawling, she would often let her head 
drop forward and bang on the floor. This was at that 
time regarded as a sign of tiredness. 

Several days later, she banged her head repeatedly 
until she got ted marks. She was stopped, but it was 
very difficult to distract her attention. 

She banged her head in the bath-water, seemed sur- 
prised that it did not feel like the floor and did not repeat 
it. 

Several days later, she banged her head so mcessantly 
on the floor that she had to be kept off die floor for some 
days. 

At X4 months : She knocked her head violently when 
isolated in the empty sick-room. 

At 15 months: When put into her bed for a nap 
against her wishes, she threw herself against the cot bars 
and banged her whole body as well as her head repeatedly. 

When other children took her toys or attacked her, 
she always banged her head in despair. Sometimes she 
would compete with another child for the possession of 
a toy and men suddenly stop and bang her head instead* 

When showing affection to Qiristopher (17 months)* 
she repeatedly and gendy knocked her head against his, - 
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At months : She threw herself on the floor and 
^ banged her head over and over again when not allowed 
* to take another child’s toy. ^ 

In the garden she threw herself on the grass when 
thwarted, bent her head towards the earth, but did not 
touch the grass. A fortnight later, she began on one 
occasion to bang her head on the grass, but stopped after 
the first knock, and with head bent, walked on all fours 
to another place where no grass was growing and there 
banged her head twice on the ground. 

Example 8. — ^Jack (i 6 months) did not acquire the habit of 
head-knocking, in spite of the example given by several 
children in his group. But once, when he discovered 
bis own reflected image in a glass door, he first looked 
behind the door as if to find his double and then, smilingly, 
bumped heads with his reflection. He did it 8 times, 
with evident pleasure. 

Example 9. — ^Rose. 

At 21 months t She would sometimes kneel down 
quickly and bang her head violently on the floor without 
apparent reason. 

At 23 months ; When told nqt to do something, she 
turned round, banged her head quickly three times on a 
small table and then returned peacefully. 

When forbidden to pull another child’s hair, she 
threw herself on the floor and banged her head violently 
4 to 6 times. 

When asked to return another child’s toy, she obeyed 
reluctantly but without crying ; then she turned round 
as if looking for something, grasped a small chair with 
both hands and knocked her head three limes violently 
against it. That done, she peacefully pushed the chair 
back to its tight place and returned with a cheerful face. 

Masturbation . — We have so far not observed any increase 
in baby masturbation under our nursery conditions. Where 
the second phase of mastntbadon (2^5 years) is concerned, 
our observations ate stiil very inobmplete. But, apart from 
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cases of problem children with excessive and com- 
pulsive masturbation, this auto-erotic form of the child’s 
eyprp fi smn seems to keep more within ordinary limits than 
the more infantile habits of rocking and head-knocking. 
The reasons for this difference may be various and require 
further elucidation. 

Summary. — ^Thumb-sucking, rocking and masturbation 
betray their function as auto-erotic gratifications unmistakably ; 
head-knocking differs from them in Important respects. In 
the case of the former aaivities, the child’s body becomes the 
object of its search for pleasurable sensations. In the case of 
bead-knocking, the child enacts on its own body its own 
aggressive and destructive tendencies. It really hurts itself, 
but. instead of minding, it enjoys or disregards the hurt. 
Head-knocking shares a-number of important characteristics 
with the auto-crotic pleasures : both absorb the child’s whole 
interest while they last ; both are repetitive ; and both have a 
tendency to increase and intensify while they are enacted ; 
both may at times work themselves up towards a climax. 

It is rare for the infantile habits of rocking and head- 
knocking to reach such degrees under family conditions. 
They ate usually observed in rare individual cases ; sometimes 
in abnormal children; and sometimes under conditions of 
neglect where children are demed all other outlets. But our 
rockers and head-knockers were normal, well-developed 
children in every other respect and certainly were given a 
reasonable arn mint of outlets. What is responsible for this 
increase of auto-erotic and "auto-aggressive” mardfetatio^ 
is evidently theihet of institutional life ite^. 

(ill) The Small Child’s Wish to he Appreciated and Admired. 

(Infantile Exhibitionism.) 

It is counted as a great educational achievement in the 
Nursery-School when young children learn to play with their 
toys or handle the educational apparatus for its interest and 
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'without claiming continual attention, appreciation or piq i > 
from a grown-up. Many modern educational toys are so 
constructed that success or failure are either excluded 
altogether (for instance in some of the apparatus' for Ipat-ning 
to distinguish between soimds, colours, textures, weights, 
etc.) or are demonstrated unmistakably by the material itsclE 
(for instance insets, puzzles, geometric forms). The child in 
this way is prompted to test its own efforts and to find its own 
satisfaction in objective achievement. 

These educational devices are directed against a powerful 
natural tendency in the young child, which is firmly rooted 
in its instinctual and emotional life. The young child, in this 
primitive stage of its development, likes nothing better than 
to “show off” and, in its intimate life with its parents, gives 
free rein to this wish, sometimes greatly to the ^stutbance of 
other equally important interests. Mothers always complain 
that their children will not “play by themselves,” that they 
demand attention in spite of having toys, that they interrapt 
their play with exclamations like “Look what I’m doing 1” 
“Look what Tve done 1” or that, when several children are in 
competition with each other, their “Look at me I” becomes a 
sort of battle-cry. It sometimes seems as if this insistent claim 
for admiration outweighed by fat the child’s interest in the 
occupation itself. 

This tendency to show off or, to call it fay other names, to 
boast, to exlubit, expresses itself in the realm of the child’s . 
occupations or achievements, but it neidier originates in nor 
restricts itself to this part of the child’s life. In the evening, 
at dhe time oF undressing and bathing, many small children 
■will get into a high mood as soon as tiiey are naked ; they will 
dance about and play all sorts of tricks with great pleasure and 
complete abandon. This is all the more apparent, the more 
■they are restricted ia this respect during day-time. But 
children do not only enjoy showing theap naked bodies, they 
equally enjoy showing off their dresses, ijew shoes, a bain- 
, ribbon j they show their bi^ess, thek deverness, tfaeir being 
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good ; at othci times naughtiness, illness, bodily hurts may 
become the subject of their demonstrations. There is, in 
short, nothing in the duld’s life, which may not at times be 
used to claim admiration or at least attention. 

Every small boy, at some tune in his life, proudly exhibits 
his genitals in front of his mother. Since this is quickly 
recognized as forbidden, it first vanishes and then reappears, 
disgmsed as a demand for help, for attention to a pain or 
hurt, etc. 

This primitive exhibitionism of the child is met and 
countered by an equally primitive tendency in the mother, 
which on Its side is firmly rooted in the mother-mstinct, 
namely, the tendency to over-estimate the child. To thei 
average mother the child’s features and body seem beautiful 
or at least good-loolcing, though the child may look plain to an 
objective observer. The child’s advances in bodily develop- 
ment and its achievements m muscular control, though ordinary 
steps in normal development, are in the parent’s eyes sur- 
prising accomplishments. Ordinary intellectual progress is 
magnified and taken as a sign of fiimte brilliance ; small talents 
are praised out of all proportion. This over-estimation of the 
child, which is the h^-mark of the mother-child relationship, 
is, on the part of the mother, a narcissistic reaction. The child 
has begun life as part of her body ; so far as her feelings arc 
concerned, it remains just that in tie first years of its life. It is 
therefore judged and treated, not objectively as part of the 
outer world, but with the tolerance and subjective over- 
evaluation which we aU extend to our own reactions. Mothers 
react and judge equally subjectively where the child fails to 
come up to their expectations : with a deep narcissistic hurt, 
as if they had discovered a defect or suffered disfigurement on 
their own body. 

Because of this state of affairs, the diUd, under ordinary 
femily conditions, finds in the mother a more or less willing 
partner for its display of bodily and mental accomplishments, 
and derives a great deal of sads&cdon iEcom this important 
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side of Its mother-attachment. But this happy partnership 
between child and mother is not destmed to last. As the 
child grows older, the mother’s attitude changes, often very 
abruptly, the child’s exhibitionistid advances are rebuffed, and 
nagging and criticism often take the place of the former 
admiration, which is then shown to a younger member of the 
femily. Consequently the child itself turns against its own 
wish to show off, represses it or turns it into the opposite. 
jOver-shyness, diffidence, clumsiness, and all sorts of inhibitions 
i^may then take the place of former freedom and abandon. 
However this may be, this early phase of exhibitionistic 
development leaves its mark in one way or the other for all 
later life. 

It is easy to see that ordinary institutional life offers little 
scope for the display and satisfaction of these tendencies. 
The children, as described before, live a community life, not 
singled out for partnership with one particular grown-up. 
This does not mean that these children do not try to show-off, 
boast and exhibit as aU children do. But, through lack of 
response, through dissatisfaction and frustration, their infantile 
I exhibitionism takes a different course. Instead of becoming 
the carrier of attachment to one person, it displays itself 
indiscriminately in front of every stranger j it may turn towards 
the playmates ; or, where the child cannot enforce attention 
through positive achievements, it may concentrate on achieving 
I the same end with dissocial behaviour, iUness and temper 
' tantrums. 

Whenever a child forms one of the substitute-mother 
relationships which we have described, its exhibitionistic 
tendencies attach themselves firmly to the newly-found loved 
person. Showing oS may then become overwhehning in its 
force and ase every possible opportunity to express itself. 

ImSsm/intjate txInbiHim. 

Btumph 1.— Visitors to all residential war nurseries, ours 
not excepted, will notice that single children often run 

t , tr £} a 
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up to them and, in spite of their being complete strangers, 
show off tlieir shoes, their dresses or other articles of 
jclothingj This behaviour is only shown by children 
I who are emotionally starved and unattached. 

Example z. — ^Paul (2) came to us as a completely homeless 
and unattached c^d. At first he would claim every- 
body’s attention with his only word “hello” and an empty 
smile with which he greeted friends and strangers ahke. 
At the age of 3, he would still show off to everybody 
minute objects (buttons, little sticks, tiny pieces of 
material) which he picked up wherever he went. He 
was not really interested in these objects, they only served 
to draw attention to himself. 

Example 3. — ^Bob, another homeless child, who had never 
lived with his own mother, went through a period of 
intense exhibitionism and masturbation at the age of 
three. He displayed his genitals indiscriminately in 
front of everybody. 

Exhibition with articles of clothing. 

Example 4. — ^Rose (17J months) got hold 6f the coat of one 
of the small babies. She wrapped it round her neck 
like a scarf. When the nurse who saw her said : "Hbw 
pretty I” she walked round the room with it and looked 
very pleased. From then onwards, she would wrap 
around her neck whatever clothes or nappies she could 
get hold of (even wet nappies, if they weie within her 
reach). She would always look at the nurses question- 
ingly and wait for admiration. 

’^en 18 J months old, she received a new silk dress 
for a speaal occasion. As soon as she was dressed in it, 
she lifted the skirt and walked about like that. When 
an apron was put on top of it, she alternately lifted the 
apron and the dress. 

She kept the habit of lifting her dress after this occasion. 
Very often she looked at her navel when she had lifted 
her skirt. It was never quite dear whether she wanted 
the nurses to admire her dress or to look at her navelr 
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Example 5. — Freda (2 years) when entering the playroom 
in me morning would run to whatever nurse was present 
and say : "Frock, pretty, pretty,” holding ,up her skirt 
and striving hard to get attention, though it was the 
same dress which she had shown off many times before. 

Example 6. — ^Whenever Edith (2) had a new ribbon in her 
hair, she would walk about self-consciously fingering it. 
She showed it to her favourite nurse by pointing to it 
whenever she met her. 

Example 7. — Whenever Ivy (2 years) had a certain red and 
white dress on (which suits her well and had obviously 
been admired by the grown-ups), she would keep on 
lifting up the skirt and saying : “pretty, pretty.” She 
would behave in similar ways with many articles of dress, 
or toys, or flowers, but never so markedly as with this 
partico^ dress. 

Example 8, — ^Teddy (2J) had a special passion for hats. 
When he could get hold of his blue beret, he would 
parade for a long time in it, trying it at various angles 
and always coming to his favourite nurse for admiration. 

Exhibitionism within the substitute-mother relationship. 

Example 5. — Bessie (aj) behaved similarly towards her 

• favourite nurse. When playing apparently contentedly 
with her and a group of otlier childten, she sometimes 
stopped her play suddenly, lifted her dress and said to 
the nurse: ^‘Look, me got tummy.” At least once 
daily she came to the nurse, cuddled up against her and 
said in an excited voice; "Look, my shoe, shoe,” 
pointing at her feet, or holding one foot up for inspection. 
This happened especially when the nurse was busy talking 
or playing with other children. The display of part of 
her body was used quite naively to attract attention to 
herself. 

Examfk 10. — Bridget, between the age of 2 and 3, showed 
off in every conceivable way with shoes, dresses, a new 
belt, with everything she could do and with aU the real 
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or imaginary presents which she claimed her mother to 
have bought for her. About the age of 2 years 1 1 months 
she especially showed off with hurts. Whenever she 
met the superintendent of her nursery, she ran to her and 
showed a place on her arm or leg, saying : “Look at my 
hurt.” As a rule there was nothing to be seen ; sometimes 
there were remnants of former small scratches. 

Example ii. — ^Beryl (3 to 5 years) for nearly two years 
expressed a special attachment to one of the organizers 
of the nursery by “showing off” to her. She would 
follow her about on her weekly visits to" the Country 
House, hold on to her hand and give various other signs 
of affection. But she never asked for anything material, 
never asked for sweets or presents; she only claimed 
appreciation and admiration for her belongings. She 
usually began with a stereotyped sentence ; “Come and 
see my Sunday frock.” She would then lead the organizer 
along to her closet or drawer, would feverishly pull out 
her things and display them. The articles she showed 
were always the same, but this did not in the least detract 
from her desire to show them or her excitement in doing 
so. At ofher times she did not mention her clothes, 
and minute hurts, usually on the tip of a Huger, were 
displayed instead. 

Example 12. — ^Bob, at 4J, when he had attached himself 
passionately to his farnffy-mother, used every opportunity 
to show her that he was a “big boy” or a ‘liig man.” 
When, for instance, he went downstairs with her, he 
often stopped before the last three or four steps and 
said : "Now you watch me how I can jump,” When 
warned that the distance was still too great for him, he 
said : "You don’t know what I can do,” insisted on 
jumping, and hurt himself regulady. Tliis did not 
prevent him from enacting the same scene on the nest 
occasion. 

Showing off to playmates^ etc. 

Example 13. — ^Bob (4 years) was playing with part of the* 
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Montessoti apparatus all by himself, Shirley (4J) at 
the other end of the room, was looldng at the toys dis- 
played on the shelf. Seeing a box, in which coloured 
beads were sorted, she said; “Alf did this one day, 
because he was a big boy, didn’t he ? ” Bob heard this, 
ran to Shirley and asked her in a very excited way: 
“What did Alf do when he was a big boy ? ” Shirley 
pointed at the box containing the beads. Bob took the 
tjox saying : “Me big boy too,” but he did not begin to 
play with them. He changed his mind after a minute, 
put them back on the shelf and resumed his former work. 
It was clear that he was not interested in the beads ; it 
was only the desire to be admired by Shirley which had 
lured him away from his occupation. 

Example 14. — ^Martin lived out a phantasy of being a “big 
man” be^een the ages of 3 and 3^. He tried to impress 
his famUy-mother, as well as his own mother who visited 
him daily. He insisted on wearing high boots and some- 
times refused to take them off when going to bed. He 
showed off to everybody in a big cowboy hat in which 
he appeared even at the breakfast table. He showed 
his strength by pushing and carrying objects far too 
heavy for him. Added to this was the display of a loud, 
deep voice, quite unsuited to his childish appearance. 
Anyone who was not impressed by these displays was 
told aU day long ; "Me big man.” < 

He found it impossible to give up being big, even 
where it was quite unsuitable. One day he was over- 
heard in a conversation with Bob (4^^). Bob said: 
“When I was small, I was in a pram.” Martin, tom 
between the desire to copy Bob and to remain “big,” 
answered : “When I was small, I was a big. soldier — 
and I was in a pram.” 

Trattsition from tnjantile exhibitionism to shyness. 

Example ij. — Anne, at 6^, demonstrated clearly how the 
primitive showing off of young children becomes involved 
and complicated at a Htet stage. She was especially 
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graceful in her movements and had for this reason been 
accepted as a pupil in a dancing class. She liked to 
display to the nurses what new steps she had learned in 
her weekly lesson. But as soon as the people, whom , 
she had collected for this purpose, were ready to watch 
her, she would hide her face, keep everybody waiting 
and say that she really could not do it. When told that 
there was no need to, and when everybody had turned 
their attention elsewhere, she immediately began to 
dance, but sometimes stopped herself again after the first 
steps with the same excuse. 

This wavering between evident shyness and even more 
evident exhibitionism is of course well known, even in 
adult life. In Anne’s case it still served the purpose of 
drawing even more attention to herself. 

(iv) Infantile Curiosii^. 

It is of equal interest to follow another, closely allied, 
instinctive tendency of the child’s : its curiosity. 

One of the benefits modem education has derived &om 
analytic child-psychology is a new attitude towards infantile 
curiosity. Whereas in former times parents and teachers 
used to frown on the child’s attempts to know, to find out, 
to investigate and to explore these activities are now under- 
stood to be valuable and legitimate activities in every normal 
childhood. Under the conditions of orthodox teaching- 
methods children were forced to acquire knowledge in which 
they had no interest ; therefore they remained unco-operative, 
except when put under pressure. The modem teaching 
methods of the nursery and infant schools on the other hand 
make a point of being guided by the child’s own, innate 
curiosity. The modem nursery sAool provides toys, which 
take the fact of childish curiosity into account. By playing 
with them, the child can find out what things are made 
how they fit together, what is inside them, how they can be 
taken apart and put together again, etc., etc. The modem 
elementary school (see J. C. Hill The Teacher in Traimngt 
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Introduction to Geogj^api^, History, Mathematics, Science, tu,, 
Oxfotd University Press) succeeds in finding methods which 
turn all necessary knowledge, including such complicated 
matters as history and geography, botany and zoology, 
chemistry, etc., from formal subjects into food for the in- 
satiable curiosity of the young child. Nursery and elementary 
schools of this kind can therefore be certain of the full and 
willing co-operation of their children. It is in this respect 
not a case of the child having to adapt his wishes to those of 
the grown-up world; these new successes in teaching are 
due tp the grown-up world having for once adapted its methods 
to die nature of the child. 

The position is less happy where cruder, i.e. less sublimated 
forms of the child’s curiosity are concerned. As described 
before concerning infantile exhibitionism, these instinctive 
tendencies neither restrict themselves nor originate in the 
' realm *of play and occupation. They reach out indiscrimin- 
ately towards the whole surrounding world and express them- 
selves po less insistently on all the materials and objects which 
are in no way meant for the child’s use. The infant who 
is given a Russian doll, or ball, or barrel, is interested to open 
up and open up until it arrives at the smallest specimen of the 
series, which is hidden in the deepest inside. But the same 
urge, which prompts the child, to accept this toy contentedly, 
may prompt it to open up hxd take to pieces whatever it can 
get hold of; a woman’s handbag left in an unguarded place, 
the contents of a sewing-basket, or an ^pensive china doll ; 
older rliildrpn get to -work on dlarm-clocks, wireless sets or 
sewing machines with their countless, interesting pieces. 
Such activities, are unwelcome and prohibited because they 
are destructive. In the same manner much of the child’s 
spirit of adventure and discovery is severely restricted by 
the g3Cown.-ups because it is of potential danger to the 
child’s life. 

Childish curiosity is still mote disturbing and unwelcome 
on its eadifflClcvel where, as sexual curiosity, it is directed 
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straight towards the body and the intimacies of the parents. 
The young child gives every evidence of wanting to know 
everything : how father and mother look when they ate 
naked, ot in their bath, or in the lavatory, what they do 
together when they are in bed ; what being married means ; 
where children come from j how they are made ; what 
the differences are between boys and girls. Modern-minded 
and enlightened parents who try to satisfy the child’s sexual 
curiosity with bits of information, are surprised and dis- 
tressed at the relentlessncss with which the chUd presses 
forward from question to question until the answers demanded 
are fat beyond what they had meant to give. When the child 
is simply refused answers, it will spare no trouble to make its 
own discoveries. Where questioning into these intimate 
matters is striedy forbidden, the child’s natural cudosity will 
either become dulled or blunted altogether (induding those 
applications of it which are welcome), or curiosity wUl dis- 
place itself with full force on to hatml&s matters and produce 
the well-known compulsive and incessant stream of apparendy 
senseless questioning which has always driven parents to 
despair. 

Where parents, without strict restrictions, just fail to 
provide satisfying answers, the circumstances of the femily 
setting in themselves will supply endless satisfaction for the 
child’s curiosity. The child will dosely observe Either and 
mother in their reactions towards each other ; the ejqiressions 
on thdr faces, odd bits of conversation, noises heard in the 
night, will serve as the ingredients with Ae help of which the 
child builds up its phantasies about the intimades of the 
parents. Children can be helped or hindered in the fulfilment 
of their wishes “to know,” btit under femily conditions they 
can never be prevented dtogether feom getting some satis- 
faction for these desires. 

It is recognised that the most “knowing” children are those 
of the poorest classes where restricted quarters, beds or bed- 
rooms shared, leave no intimacy of the parents undiscovered. 
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Where children have the freedom of the street, their range of 
discovery and exploring is enormously widened. On higher 
social levels the children’s lives are kept more apart &om 
that of the parents ; there is no running of the streets and all 
the conventions and decencies which have to be observed 
oppose the child’s curiosity with full force. In rich familip^ 
the observation of servants and their intimate lives often 
takes the place of the observation of the parents in providing 
knowledge. 

Childish curiosity under institutional conditions. 

This digression into the various forms in which childish 
curiosity expresses itself under family conditions is necessary 
if we want to understand the position in which the child finds 
itself in a residential home. What is, under residential 
conditions, the fate of sublimated curiosity which is directed 
towards toys and learning ? What is the fete of the child’s 
pleasure in adventure and discovery ? What are the possh 
bilities of satisfying sex curiosity ? 

Curiosity directed towards ttys and learning. — ^For the average 
family child whether it can be admitted to a nursery school 
or not will decide, whether its "curiosity” can be directed 
into useful channels, for the untaught mother of the poorer 
classes will probably be unable to procure the proper toys 
and be helpless in directing the child’s activities. Residential 
nurseries on the other hand, if they understand the need, have 
excellent oppottunities to ofer th^ children nursery school- 
life, -toys and -activities. Some of the most thoughtful 
nursery ei^etts have found that the ordinary residential war- 
nursery, though often handicapped in becoming a real home 
for the children, can always contain a good nursery-school 
and thus at least satisfy one important desire of the cMd. It 
is true that the residential home does in this respect not offer 
mote than every good day-nursery school. But it should 
at least make a special point of not offering less. 
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The child's pleasure in adventure and discoveiy , — Superintendents 
of evacuated war nurseries have repeatedly described how 
young children who have never been outside of London before 
their evacuation, enjoyed the discovery of a completely new 
country-world with all the unaccustomed pleasures provided 
by plant and animal life. These exceptional circumstances 
should not lead us to ignore that the institutional child, even 
though given some outlets for his spirit of adventure which 
it may have lacked at home, is on the whole segregated, shut 
off and excluded from most of the realides of life. It lives in 
an artificial world, namely, a community where infants ate in 
the majority and where all the activities of the day are centred 
round the children. It cannot in this way fail to get a distorted 
picture of life. It cannot acquire knowledge of the various 
jobs and trades, except those which deal with children ; it 
acquires little idea of money, since it is not taken shopping 
or sent on errands ; it has little conception where the necessities 
of life come from, since things are handed out when necessary. 
The children never see the buying or hear the plans for it 
discussed. There is in many nurseries, little opportunity 
to be alone, or without supervision, or to wander freely, even^ 
within the confines of the bouse. All this works towards j 
establishing ignorance of the world and acts direedy against] 
the spirit of adventure. 

Though less dramatic than the emotional starvation of the 
child in other respects, this limiting of its life contributes as f 
much as any other factor towards the barrenness of insti- 
tutional existence. 

Curiosity directed towards sex and family matters . — ^There is no 
other instinctive urge of the child’s for which, in institutional 
life, conditions are further removed from the normal. 

The child has ample opportunity to collect knowledge 
concerning the difference between boys and girls, le. to 
observe the naked bodies of its playmates. Residential 
nurseries are, with hardly any exceptions, co-educational, and 
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few attempts are made to separate the sexes for purposes of 
sleeping, undressing or bathing. The routine of Viahi t 
training in many nurseries is so arranged that^ at least the 
infants, are taken to the lavatory at specified times and in 
groups. Shame about bodily ftmctions develops later than 
usual under these conditions. Whatever may be the matter 
with the body of one child (circumcision, sliglit malformations, 
graver deformities) becomes common loiowledge. This does 
not mean that the infants necessarily form correct ideas of 
cither anatomy or the difference between the sexes. Objective 
observation conflicts with the results of phantasy and imagina- 
tion. Young children hold their own theories concerning 
the use of the various parts of the body and the difference 
between the sexes and its origin. When what they think and 
what they sec does not coincide, their phantasy usually proves 
stronger than reality. 

According to out observations, infants first notice the 
difference between boys and girls between the ages of i| to 
2 years. In two cases little girls gave obvious signs of distress 
when noticing a boy’s genitals at that age. Children often 
react to these first observations in a negative way instead 
of remarking on the difference in the genitals which they have 
noticed, they stress the fact that some other parts of their 
bodies ate alike. A special interest in each other’s navels 
and breasts is shown by many of out children between the 
ages of and 2 years. 

'Examph i. — Babette (ij^ months) and Christopher (17 
months) were potted next to each other. Several times 
Babette lifted Chris’s vest and touched his tummy. 
Chris pushed her ayray angrily each time and pulled down 
his vest, until she gave up. 

A week later, she and Rex (13 months) were both 
naked on the changing table at bathing time. Babette 
noticed Rex’s breasts. She pointed to them repeatedly 
and said something in her baby language. She kept 
looking at the nurse questioningly, “talking” all the time. 
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A day later, she and Rex were again bathed at the 
time. She discovered her own navel and again looked 
at the nurse and at it alternately for a long time, "talking” 
with great intensity. For a second she looked searchingly 
at Rex, but he was already wrapped in his towel and she 
did not touch him. A second later she had lost interest. 

Example a. — Rose discovered her navel when 18 months 
old. She lifted her diess many times a day, pointed at 
her navel, or touched it. This never happened when 
she was in her cot or play-pen, only when running about 
the room. 

Example — ^Rose (19 months) watched Donald (z months) 
in his bath. She looked at him with a very serious 
.expression, then lifted her frock and looked at her navel. 
A moment later she put her hands between her legs, 
which she had never done at any other time. 

Example 4. — ^Annette (zz months) stood next to Sam’s 
(18 months) cot one evening when he was being undressed. 
She kept her eyes fixed on him during tihe undressing, 
bathing and drying and only walked away when his 
nappies were on again. From this day on, she always 
interrupted her play as soon as she resized that it was 
his turn. to be bathed. She watched the proceedings 
and several times tried to handle him. He was at this 
time the only boy in Annette’s room. 

Example 5 . — ^Jessie, at the age of about z years, began to 
show great interest in her body, especially her tummy, 
patting it, showing herself sometimes, pulling up her 
frock (luting play-time with a delighted ‘Took, me 
tummy I ” Ttds was followed by a period when she 
compared her own body widi her sister’s, her mother’s 

' and the nurse’s. Conversation during dressing or bath- 
time often ran as follows : “Me got tummy. Mummy 
tummy? Bessie tummy? Ilsa tummy?” "Mummy 
nose, Jessie nose ?” — “Bessie ears, Ilsa ears, Jessie ?” 

— ^This again was followed by a phase when she tried to 
lift her mother’s and other grown-ups’ skirts to look for 
their knickers. 
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Exafnpk 6. — Jim (2^ years) examined his body while being 
undressed, and looked at his navel: “Look, big hole 
here, very big hole.” When looking at hisrchest : “Me 
got bubble here, more bubble.” He was delighted, 
tiien went about the room, aslcing the other children : 
You hole ? You bubble ?” Then to the nurse : “You 
bubble? You hole?” He laughed a great deal while 
doing this and was very excited. 

Example 7. — ^Dick (3 years 8 months) when looking at his 
chest, suddenly said to the nurse: “Me got two buttons 
there, you open it?” He then looked at all the other 
children’s “buttons” in the dressing-room, tried to touch 
and pull them, then returned to the nurse and said 
sensibly ; “The buttons not open, what are they for ?” 

Example 8. — Bob (4 years 5 months) climbed into his bath 
while the nurse was outside the room, and covered his 
genitals with his flannel. When she returned, he shouted : 
“Y ou can’t see my tooti now, it’s all gone. ” When asked 
why, he said : “It you can’t see it, perhaps you think I’m 
Jane.” 

Example 9. — Bobby (7 years) watched the only baby of the 
country-house with great interest for a while, then 
turned round and asked : “And who took out all her 
teeth?” Her toothless gums had evidently impressed 
him very unfavourably. 

This was only one of many remarks made by our 
older children, which showed that they believed that a 
girl’s body had been damaged in some way. 

Such constant opportunity for watching other children 
stands in sharp contrast urith the manner in which institutional 
infants are cut off from the intimades of grown-up life. It 
depends on chance, i.e. on the location of the staff quartets, 
how complete their ignorance remains in this respect. Con- 
ditions in our two residential nurseries for instance are quite 
different from each other. In the country house the children 
pay frequent visits to the nearby staff-rooms and often share 
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meals with thdr nurses in the kitchen. In Netherhali Gardens 
the stafif bedrooms are remote from the children and the 
babies and small toddlers never see a grown-up sleep and hardly 
ever at a proper meal. With the bigger toddleis special 
arrangements were made to have members of the staff share 
their meals or they would certainly have formed the idea that 
grown-ups never eat. 

The following arc some observations from the room of 
the young toddlers (14 to 24 months). 

Example 10. — ^Every now and then the nurse would change 
her overall in the room. Whenever she started to undo 
the buttons, the bigger children came and pointed at 
the overall. As soon as her dress became visible, the 
whole group of children gathered round hei. They 
looked at her in amaaement, some shouted, some were 

E erfectly silent. As soon as the next overall was safely 
uttoned over the dress, they went away again. 

Example ii. — ^The children suddenly discovered that the 
nurse had hairpins which could be pulled out. One 
day they pulled out so many, that her hair came undone. 
While she did it up again, one child shouted : "Look, 
look I” The others looked at her with large surprised 
eyes and remained silent They tried to get at the hair- 
pins again as soon as she had fimshed. 

Example 12. — While in the garden with the children, some- 
thing went wrong with the nurse’s shoe and she took it 
off to have a look. Sam (22 months) stared at her 
stocking m bewildered amazement. She immediately 
put the shoe on again and he calmed down. He went 
away, saying : “All gone.” 

Lack of opportunity to watch and to observe such matters 
is only one element in a generally abnormal situation. Not ' 
only that these infants do not get familiar with all the processes I 
of grown-ups* dressing and undressing, getting up and going' 
to bed; they hardly ever see the private property of adults 
and — except by accident~have no opportunity of investigating * 
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it ; they hatdly ever —except by accident -overheat private 
conversation. Since parents, if they appear together at all, 
only do so for short hours of the day, Ac infants can glean 
no details which pertain to married life. There is no way of 
penetrating into Ae secret where babies come from, since 
babies arrive in the nursery often enough without the 
child ever having seen their moAer. There is certainly no 
possibility of collecting information about the role of the 
fether, neiAer in his relationship towards Ae mother, nor in 
his usual role of protector and supporter of Ae family. 

In Ae place of an emotionally charged, sometimes very 
stormy faniily atmosphere which s Anulates Ac cliild’s curiosity, 
Ae average institution confronts its inhabitants with a set 
routine. It is interesting to see how small children, in Ae 
absence of oAcr food for their curiosity, try to penetrate and 
investigate Ae details of such a routine. The conceptions of 
“on duty” and “off duty,” “off hours,” holidays, Ae details of 
medical inspection, become invested with Ae emotional 
significance of leaving or home-coming of parents, or oAer 
fiunily events. Staff-meetings or lecture courses, the subjects 
of which remain mysterious to Ae children, are regarded by 
Aem with jealous suspiciousness as chilAen regard whatever 
activities of Ae parents go on behind closed doors. Inquiring 
into Ae relations of members of Ae staff to ea A o Aer, assumes 
Ae importance of prying into Ae relations between faAcr and 
moAer. 

We are used to seeing children build the picture of Aeir 
world after Ae pattern of Ae intimacies of family-life which 
Aey have been so eager to uncover ; it is somehow wiA grave 
misgiving Aat we sec them do Ae same wiA the set and 
artificial routine of institutional existence. 

"Bxamfit 13. — As in every nursery, Ae toilet accessories of 
our children are marked wlA pictures instead of with 
names. The objecte of Aese pictures assume great 
importance for them. When Nick (3 years 3 monAs) 
, saw Ae moon for Ac first tinie, he said ; “Look, it’s little 
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David’s moon.” For Nick, the symbol on David’s 
toothbrush, comb, etc., did not signify a picture of the 
real thing ; the moon in the sky seemed to him a picture 
of what was of such importance in the nursery. 

Example 14. — Susan, at the age of four, first saw the moon 
one morning from the nursery window. She asked : 
“Has she been up there all night ?” When the nurse said 
yes, Susan said with great understanding : “I see, night 
duty.” 

Example 1 5 . — Susan, in particular, concentrated the greatest 
amount of attention on all the details of rotation of duties. 
She could be relied upon at any moment of the day to 
know where anybody in the big concern was busy, who 
had gone downstairs with a tray for the kitchen or 
upstairs on some other errand, wmch nurse had had her 
ctfF-hours and who was still expecting them, whose off- 
day it was, etc. She was not only interested in it, she 
followed it all with a most critical eye so as to detect any 
possible flaw in these, to her, highly-impoxtant arrange- 
ments. 

Example 16. — Betty (4 years) was a highly sensitive child 
who entered the nursery in a state of great upset. She 
had lost her father through death, had been separated 
from her mother and vaguely knew about the mother’s 
possible re-marriage. She counted the days between 
her weekly visits home and lapsed into a bad state when 
aU her calculations were thrown out by a sudden illness 
of her mother. Her inability to solve the riddles of 
separation, re-union, death and re-marriage became 
manifest in a compulsive pre-occupation with “on-” 
and “off-times.” She would ask every nurse, and even 
visitors : “What is your name ? Where do you live ? 
Where do you sleep ? Are you off on Sunday ? Are 
you off on Saturday ? I am off on Sunday, etc.” 

Example 17, — Susan, who was lU in the sick-room, was 
visited by the supetiatendent of her nutsety-department 
and asked her for a drink. But before the latter had 
time to do anything, she added, with a triumphant look. 
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on her face and in aggressive tones : “In this room you 
have nothing to decide, you must ask Sister for every- 
thing.” 

’Example i8. — Conversation overheard between Bertie 
(5i years) and Ray (5 years). Bertie : “You know, Alice 
is the head of the whole house 1” Ray : “Yes, but John 
is the head of the boiler and green-house.” 

Example 19 . — A group of children had been moved from 
Netherhall Gardens to emergency quarters in a staff 
hostel during the measles infection. When returning 
to the main nursery was discussed, Anne said : “I don’t 
want to go back to Netherhall. I want to stay in the 
house where my Ruth lives” (her family-mother). When 
told that after all she could see Ruth more often in the 
nursery where the latter worked all day, Anne answered : 
“It isn’t where she works that matters, it’s where she 
sleeps.” 

’Example ao. — Katrina (8 years) saw the doctor before the 
student’s anatomy lecture with a big book under her 
arm. She wanted to open the book, found the picture 
of a cross-section of a human body and seemed to look 
at it with interest and understanding. But before the 
doctor actually went into the staff-room, she asked her : 
“And whom are you going to cut open to-day ?” In her 
imaginings about the goings-on in the closed staff-room, 
she had turned the meoretical lecture into a horrible 
operation vith one of the students as the doctor’s 
victim. 


(p) Summary, 

Early instinctive wishes have to be taken seriously, not 
because their ftrifihnent or refusal causes momentary happiness 
or unhappiness; but because they are the moving powers 
which urge the child’s development ftom primitive ji^- 
interest and aejf-indulgpnm towards an attachment mH 
consequently towards adaptation to the grown-up world. 

, To sum up once more t 
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The infant who shares its bodily pleasures with its mother leains 
in this way to love an object in the outer world and not 
merely ifself. 

Lack of such gratification with consequent increase of 

/auto-erotic activities diminishes die child’s interest in its 
surroundings ; with excessive thumb-sucking, rocldng 
or masturbation the child creates a comforting world 
of its own into which it may withdraw and thus become 
unreachable for outside influence. 

The child’s abilities, gifts and talents develop at least partly 
in the services of the wish to be admired. Appreciation 
which the child receives may, as shown above, lead to 
further efforts in the same Erection. Rebuff and in- 
difference may have the opposite effect. 

Infantile enriosip, if at least partially satisfied, drives the 
child towards imitation of the grown-up world and thus 
puts vast energies at the disposal of me wish to learn 
and to develop. Refusal of all knowledge or of the 
opportunity to acquire it may spread to the child’s 
intellectual interests and set up inhibitions of all kinds. 

The normal and healthy growth of the human personality 
depends on the circumstances of the child’s first attachments 
and on the fate of the instinctual forces (sex, aggression and 
their derivatives), which find expression in these early and 
all-important relationships. 



CHAPTER V 


Th Rd/e of the Father in ^ the 
Residential Nursety 

jjT is taken for granted by all who are familiar with the con- 
ditions of residential nursery-life that there is hardly a place 
for the father in the residential child’s teal world. FaAcrs, 
of course, do appear as Yisitors, either on occasional Sundays 
or on leave from the Forces. But whereas visiting mothers 
behave naturally enough in the Nursery, deal with their 
children in a variety of ways, examine their bodies, cut or 
curl their hair, re-arrange their clothes, bath and put them to 
bed occasionally and, according to their nature, either over- 
whelm them with sweets or use the short time together for 
criticism and nagging, fathers are usually inactive, shy .and 
awkwajd. They feel uncomfortable in this world of women 
and children, are at a loss in the face of overtures made to them 
by their children’s playmate^s, and many of them arc obviously 
glad when visiting time is over. There is nothing in their 
attitude Which might remind the child — even remotely — of 
the position they would hold under normal family conditions : 
they are neither the providers of material goods nor the last 
court of appeal in all matters which concern the child. Though 
lately some residential nurseiies have made attempts to reserve 
at least some "mothers’ rights” for visiting mothers, there 
ate to out kpowledge hardly any residential homes which 
create sirailat opportunities for fetherM^ 

In this as well as in a former publicatom we have repeatedly 
shown what serious consequences the separation from the 
mother has for the child’s development. But even though 
the mother herself is lackiog £com the residential child’s daily 
life, her functions ate taken over by other "motherly” people. 

* Yfmi OaUfm in W^ar-Tim, George Alien & Unwin Ltd., for Ntm 
fjea, X94Z. * 
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Vihe child who is not cared for, handled, fed, bathed, petted 
and played with by its own mother j is thus handled and taken 
care of by otjjers whom it learns to accept as mother-substitutes. 
But there is no one who, to the child’s knowledge, takes over 
the functions which its own father, owing to absence, iUness 
or death, cannot fulfil. Impersonal and invisible powers, i.e. 
the organization, the committee, the governors, a board, 
provide the material means for the child’s upbringing and, 
by their decisions, determine the child’s fate. These powers 
are beyond the range of the infant’s comprehension and play 
no part in its actual daily life. There is thus no father- 
substitute who can fill the place which is left empty by the 
child’s own father. 

We may well wonder why this conspicuous fact has not 
attracted more attention or created more concern reg a rding 
the normality of the child’s upbringing. Where it is a quesdon 
of older children, especially boys, one men hears the opimon 
erpressed that it is hardly possible for mothers to handle and 
restrain them without a Other’s help ; with adolescents of both 
sexes juvenile courts frequently quote in their summing up 
of a case of delinquency the absence of the father as the deter- 
mining &ctor in the child’s dissocial development It is a 
matter of common knowledge that one cause of the delinquency 
of adolescents and prc-adolcscents in war and post-war periods 
is Ihe incompleteness of the family-setting owing to the 
father’s absence in the Forces, ^ut where infants are con- 
cerned, the need for the mother and the mother’s importance 
for the child’s well-being and physical and moral development 
looms infimtely latgerK The evacuated infants for instance 
cried above all for their mothers. Retrograde steps in develop- 
ment as for instance bed-wetting, emotional upheavals, loss 
of functions and abilities, as for instance of speech, were 
invariably ascfibed to separation from the mother, not tije 
father. ^Mothers who visit without (he fafoer are always 
welcome; fathers who visit un«stpectedly alone (perhaps 
owing to a mother’s illness) am often rejedsd and ate unable 
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to bring comfott to the child.' .^CTien an infant in a residential 
nursery is confronted by sudden danger (painful tnpf^i rai 
treatment, inoculation, vaccination), it always ^caJls out for 
its absent mother. We have never under these circumstances 
heard a child demand the presence of its father (though in 
air-raids they will sometimes cry out for their fathers). These 
and similar facts ate apt to create the impression that the 
presenpe of the father is of minor importance in the infant’s 
life. ‘ 

Even if this should be true so far as superfiaal appearance 
is concerned (detailed observation of a young child may reveal 
a very different picture), it is certainly not true in any deeper 
sense. The infant’s emotional relationship to its father begins 
later in life than that to its mother, but certainly from the 
second year onward it is an integral part of its emotional life 
and a necessary ingredient in the complex forces which work 
towards the formation of its character and its personality. 

As described before, the infant’s relationship to its mother 
begins in connection with the satisfaction given to its first 
needs for nourishment, warmth and comfort. From this 
primitive starting-point develops the child’s love for the 
mother. The infant normally 'remains demanding towards 
its mother though its wishes change from desire for material 
comfort to desire for love, affection, admiration, knowledge, 
exclusive possession and all the various gratifications which 
arise during the successive phases of the infant’s instinctual 
development. The child’s love for the mother remains 
undisturbed whenever she is able to grant satisfaction. When, 
owing either to circumstances or to her consideration for the 
child’s upbringing, she is forced to refuse satisfaction, the 
child feels anger against her which, due to the frantic violence 
of infantile feeUng, quickly rises to rage, hate and death-wishes. 
Normally, the in^t after the first two years should be able 
to tolerate restrictions to a certain degree without violent 
outbursts : in its further development it has to learn to renounce 
Jdeasurcs willingly for the sake of the mother. This inter- 
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diaage of mother’s love for mstinctual restriction then becomes 
the basis of character- and conscience-formation. 

The infan|;’s relationship to its father progresses on some- 
what different lines. While the acceptance of satisfaction 
is the main ingredient of the first tie to the mother, the earliest 
emotions directed towards the father ate bound up with 
feelings of admiration for his superior strength and power.' 
The father in his turn becomes the giver of material advantages 
and is gradually recognized as the power behind the mother 
round whom normal family life is centred. But he remains 
a less familiar figure, removed from the immediacy of the 
infant’s violent reactions by his “bigness” which cills forth 
in the child the wish to imitate him, to become like him or, 
in the infant’s imagination, to possess his miraculous qualities 
and exercise them at least in phantasy. 

There ate two points where disturbances cannot ftil to 
enter into this otherwise satisfying relationship. It is the 
fether’s rdie, even more so than the mother’s, to impersonate 
for the growing infimt the restrictive demands inherent in 
the code of every civilized society. To become a social 
member of the human community the child has to curb and 
to transform its sexual and aggressive wishes. What the 
mother does in this respect in minute-to-minute and day-to- 
day criticizing, praising and guiding, the fether normally 
re-inforces by his very presence. Though he himself is in 
the eyes of the child the embodiment of every sexual and 
aggressive power, his influence at the same time acts strongly ' 
in the direction of repression and transformation of instinctive 
wishes, As in the case of denial from the mother, the child,’s 
secret anger and rage is raised against the fetiier by this attitude. 
The second disturbing element is of, at least, equal intensity. 
The father of the normal family, who is the object of the 
child’s love, is at the same time the rival in, at least the boy’s, 
fiight for the sole attention end possession of tiae mother. 
Though firther and infant may be the best friends at certain 
moments, at others they ate certeinly enemies and competitor 
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whete the mother is concerned. The infant bitterly resents 
its own inferior strength and helplessness in this unequal 
struggle. This constellation causes hostility and secret reyolt 
against the father, but simultaneously reinforces the young 
(hild’s wish to imitate and to identify with him and thus to 
acquire the power to win and possess the mother. 

The boy’s progress towards adaptation to the grown-up 
world thus leads through stormy phases of his emotio nal 
relationship to the father figure. The possibilities of abnormal 
development (dissocial, neurotic, perverted) ate various: 
admiration for the father’s strength may develop into phan- 
tastic feats of the fete the boy might suffer at his hands if he 
remains either too aggressive or too self-indulgent (masturba- 
tion-fears) or too insistent in his wishes towards the mother, 
Anxieties of this kind may lead to complete giving up of all 
such desires with consequent passivity, loss of capability, 
phobias, and inhibidoos in all directions. Early and complete 
revolt against the father, on the other hand, wtdeh is not kept 
in bounds and neutralized by the normal loving side of the 
relationship, may lead to an estrangement from or break with 
all the moral demands of which the fether was the representa- 
tive, and thus to the commonest form of dissocial and delin- 
quent development. 

, Girls, naturally, ate spared the conflict of feeling which arises 
I out of the rivalry with the fether. They go through a similar 
phase of admiring love for him which, with them, teaches 
its climax in the wish to be like the mother and supersede her 
in the father’s affection. The longings and disappointments 
which arise feom this eternally unfulfilled wish fill the child’s 
phantasies, direct its imaginative play and determine its later 
self-assurance or lack of confidence in being loved. 

Far from being of minor importance, the father, whete he 
is present, is thus one of the main determining icdlaences in 
the child's life. It is worth investigating what happens In 
those cases where the father is absent and whete no substitute 
fi^e exercises a similar influence. 
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Bjilatienship to dead fathers. 

For our resident children it seemed comparatively easy on 
leaving homp to accept the separation from their fathers, and 
even their fathers’ leaving England for service overseas. In 
striking contrast to this comparative indifference was their 
complete inability to accept the fact of the father’s death where 
this occurred. All our orphaned children talk about their 
dead fathers as if they were alive or, when they have grasped 
the fact of death, try to deny it in the form of phantasies about 
re-birth and return from heaven, etc. In some cases this 
happens under the direct influence of mothers who hide the 
truth from the child to spare it pain ; in other cases phantasies 
of an identical nature are the cMd’s spontaneous production. 

Example i. — Susan (4I) who lost her father in the raids ; 
“My father is deaded, he has gone far away to Scotland ; 
he will come back, much later when I am quite big.” 

“My father is in the Army now. Mummy says he 
isn’t dead any more. The Army is far away.” 

"My Daddy is in the Navy now, he cannot come back, 
there is too much water.” 

"My Daddy is coming next Sunday. Yes, yes, he is 
coming Sunday. You will sec, he will bring me the 
biggest piece of chocolate you have ever seen.” 

Example 2. — ^Bertie (5 J) whose father was killed in the raids : 

“Why can’t all Idlled daddies come back and be little 
babies and come to the mummies again ?” 

"God can make my Daddie alive, can’t he? Why 
cannot God put people together again if they have been 
killed and send them down from heaven ? I know why ; 
because He hasn’t got the things together, all the stuff. 
After the war God will have everything again. We 
have to wait until after the war, then God can put people 
together again.” 

Exatsple 3. — ^Peter (4) whose father was killed in the raids ; 

"My Daddy is killfid, yes, my sister said so. He cannot 
come. I want hhn to come. My Daddy is big, he can 
do everything.” 
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“I have seen my Daddy in the street. He has a nice 
unif orm. Yes, yes, it was him ; Mummy says he will 
come back.” 

“My Daddy is taking me to the Zoo to-cJay. He told 
me last night ; he comes every night and sits on my bed 
and talks to me.” 

Visits from these dead fathers ate, if anything, mentioned 
more often than the visits of ordinary living fathers, and the 
insistence on their coming is all the greater. The changing 
phantasies about their activities and the presents which they 
are going to bring are inevitable defences against the inner 
feeling of loss and deprivation. 

'KelatioHship to an absent father. 

Julia is the example of a chM who never lost or changed 
her longing for her living father during the whole time of her 
separation from him. For two years (from 3^ to 5^) she 
was constantly home-sick for him and talked about hhn in 
the most admiring tones and in almost abnormal terms of 
endearment. She called him “a lovely boy” and described 
his devemess, his bigness, etc., in glowing terms in all her 
bed-time talks. When after two years she visited her family, 
her feelings broke out with such violence that she overrode 
her parents’ objections and induced them to allow her to stay 
at home in spite of difficult circumstances. Her father was a 
small tradesman, elderly, morose, rather strict and uncom- 
promising with his large family of unruly children. In her 
case the purely positive, loving and admiring element in the 
father-relationship was particularly outstanding. 

The same striking difference between the real aspect of a 
Either and the father-image in the child’s phantasy was pre- 
sented in the case of Tony. Tony bad only lived with his 
family up to tht age of 18 months when the war broke out and 
his father entered the army as a private. After that time he 
only saw him on hts quarterly leaves, for several days together 
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while he. still lived with his own mother, and for rate visi ting 
hours after the age of a-J when his mother went to hospital 
with tuberci^^losis and he was billeted with strangers. After 
the age of 3^ when in the Nursery, he saw his father two or 
three times yearly, sometimes for two days, sometimes for a 
day only. During the periods of his absence the father would 
send an occasional postcard and once or twice a parcel with 
a present ; sometimes weeks and months passed by without a 
sign from him. During visits the father was affectionate and 
friendly with the child (especially after the mother’s death) 
and showed interest in his pleasures. But in spite of sympathy 
with the boy, he understood little of the complexity of the 
child’s feelings, introduced one young woman to him on one 
leave as his prospective step-mother and then, on his next 
leave, appeared newly-married with another young woman 
and greeted the child with a demand to “kiss his new Mummy.” 

Out of this meagre, and in many ways disappointing reality, 
Tony fashioned the phantasy of a father to whom he fonned 
the most passionate, loving and admiring relationship. When 
he was about 4 years old, his father was seldom absent from 
his thoughts. An his interests centred round him and he 
mentioned his name continuously in every conversation. 
When he picked blackberries, flowers, leaves, he wanted to 
keep them all safe for his father. When a child fell down 
and cried, he would say (referring to an accident of his father’s) : 
“My Daddy did not cry when he feU out of the army lorry, 
did he ?” When he saw a child run, he would say automatically ; 
"My Daddy tan tun much fester.” When he disliked having 
his hair washed he asked ; “Does my Daddy cry when his hair 
is washed ?” When bathed he would say ; "My Daddy can 
dive in the water,” He would eat greens though he disliked 
them, SO as to "get strong like my Daddy.” The big toe was 
for him “the Daddy toe eveiy army lorry on the road meant 
for him die lorry of his fathers army unit, Whatever deeds 
of omnipotence the other children ascribed to God, Tony 
ascribed to his father. 
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After one of the father’s visits Tony did his best to keep 
his image alive by imitating him. He developed a morning 
cough because his father had coughed in the morning. At 
breakfast he stirred his cornflakes with his spoon for a long 
time, saying ; “My Daddy did this when we had brealcfasi 
together. All the children should do it like my Daddy.” 
His last demand every evening before falling asleep was 
“a story about Daddy.” His preoccupation with his father, 
the constant use of his name and his attention to his smallest 
actions is shown most clearly in a letter which Tony dictated 
during this period for his American Foster-Parent : 

“ . . . I tell you about my Daddy, he is always calling 
“me ‘son.’ He has been here a lot of days. We had break- 
“fast and tea and dinner together. When my Daddy came 
“back with me in the dark, all the trees were dark in the 
“sky and we could not even see them. My Daddy carried 
“me over the bridge. My Daddy’s gun was standing in the 
"corner where my Daddy slept, and when it started to rain 
“my Daddy’s hair got wet because I had his soldier-cap. 
“When the war is over, but first I must have my birthday, 
“it will be nice in my house with Daddy . . .” 

The over-intensity of Tony’s loving relationship to his 
father was all the mote striking since it was preceded, sk 
months earlier, by a period of resentment and hostility. When 
his father, on compassionate leave, came to inform the boy, 
then ii, of his mother’s death, Tony was shy, hung his head 
and hardly talked. As a reaction to this visit he told a 
remarkable phantasy to his fia,vourite Sister. He pointed to 
a particular spot on the toad and said : “I came here with my 
Daddy and my Daddy chucked a big stone at me and I cried 
and I do not like my Daddy any mote and I will never like 
him again.” When questioned he admitted that he had 
invented the story, but this did not lessen his hostile feelings. 
He said } “Do write to my Daddy, I don’t want Hm to come 
here. I don’t want to have lunch wida him. Somebody dse 
m have my Daddy.” At this time too he listened with interest 
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and pleasure to bed-time stories about his father, but always 
finished up with the same sentence : “I do not like my Daddy 
any more.” ^ 

This outburst o£ negative feeling in Tony was dearly 
connected with his old and strong attachment to his mother. 
He behaved towards his father as if the latter had actually 
deprived him of his mother, had possibly had a hand in killing 
her (“chucked a big stone” at her as he did to Tony in his 
phantasy). Hate is aroused against the father where his 
presence seems to separate the boy from his mother ; left alone 
without the mother, son and father are the best of friends. 
Tony’s passionate affection for his father became all the 
greater since it coveted up and hid previous feelings of an 
opposite nature. 

Their relationship remained untroubled by any of the con- 
flicts which usually arise from necessary prohibitions. The 
father confined himself throughout to the role of ftiendly 
visitor and trusted the task of Tony’s upbringing completely 
to the Sister who was the child’s chosen mother-substitute. 
Wherever the father’s influence made itself felt in Tony, 
urging him towards efforts to become manly and courageous 
(“not to cry,” “not to mind,” "to cat greens”), these were the 
result of spontaneous imitation of and identification with the 
father and not due to any restrictive or corrective actions on 
the latter’s part. 

Bistosy of a Rbantay-Fatber.^ 

Another father whose image was constantly alive in 
his son’s mind was Bob’s (from 2 years 8 months to 4 years 
10 months). According to Bob his father’s feet were bigger 
than anyone else’s ; he could run "faster than the puffer trains” 
and “fly like a bird.” He "owned a big big car with lots of 
wheels on it.” He had “golden hair and lovely pink eyes” 

1 The ohsemttons about Bob have beeu catried out and eoUected by 
Dr. Use Helbnanu. 
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(when aflothei child praised her mother’s blue eyes)^ he had 
“much longer plaits” than Betty who had the longest in the 
Nursery. Though Bob’s admiradon for his father was to 
all appearances identical with Tony’s, there was one stnldng 
dilFerence between the circumstances of the two boys where 
their fathers were concerned. Whereas Tony’s father was, 
though idealised, a real and living person, Bob’s father was 
non-existent and thus purely a product of the child’s imagina- 
tion. 

Bob was born illegitimately and had never known his 
father. His mother had boarded him out soon after birth and 
up to his entry into the Nursery he had lived in various homes 
and seen his mother rarely. From then onward she visited 
him regularly and he grew very loving towards her. Simul- 
taneously he chose a substitute-mother in the Nursery and 
attached himself passionately to her. 

He first mentioned his “Daddy” at 2 years 8 months, when 
he cried for him in moments of despair. This was taken to 
refer to the elderly foster-father of his last billet. These 
foster-parents visited Bob twice and on both occasions he 
sat on the man’s lap and cried when he left. This “father” 
was not referred to again after the first two months. Bob’s 
full intetest turned towards his mother, who at this period, 
worked in the neigjhbourhood of the Nursery and visited him 
daily. 

"The next mention of a father occurred at j years 2 months 
when he announced : “My Mummy and Daddy are coining 
on Sunday,” and related that he had been on walks with both 
of them. This was believed to refer to a possible man-friend 
of the mother’s and was disbelieved only when his phantasy 
developed. He told everybody that his Daddy had visited 
him in the Nursery (which was certainly not true), and had 
brought him a toy-car (which was in fact the possession of 
another child). Bob began to be very sensitive whenever 
he felt himself disbelieved. He asserted over and over again 
* li»at his Daddy was teal and he would sometimes stop in the 
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middle of a game and shout : “Yes, I do have a Daddy 1 ” 
though no one had at the time disputed it. 

For at leajt three months he gave no farther information 
about his father, merely re-asserting repeatedly that he existed. 
At 3 years 5 months his father-image took a new and definite 
shape. Bob at this point went through a naughty and destruc- 
tive phase and found it extremely difficult to stand denials, 
to curb his greed, and to overcome his excessive and exhibition- 
istic masturbation. For the sake of his substitute-mother he 
tried to cope with all these difficulties, but failed over and 
over again, and had many outbreaks of temper and despair. 
His father-image at this time combined forces with Bob’s 
forbidden wishes. Whenever he did wrong, he explained : 
“My Daddy told me to,” or “My Daddy likes it.” One of 
the incidents consisted of Bob’s inciting other children to 
throw aU their best soft toys into the garden lavatory. He 
was extremely upset about it afterwards and admitted : “I did 
it. But my Daddy told me to.” 

When he was 3J an incident brought unexpected and 
welcome confirmation for his phantasy. His mother brought 
a man to visit in the Nursery, and introduced him to Bob as 
an Unde, Bob made the widest use of this opportunity. 
He insisted on calling the man Daddy, held his hand, sat on 
his lap and generally, behaved towards this stranger as if he 
had found an old and long-lost friend. The man had to sit 
on Bob’s bed in the evening until he fell asleep. He never 
reappeared, but Bob continued to use him as an important 
piece of evidence to strengthen the claim for his father’s 
existence : "Yes, and I do have a Daddy for real. You 
rememhet, he had a mackintosh and came to Wedderburn 
B.oad and he sat on my bed.” 

At 3 yeaw lo months Bob invented a new figure, modeiled 
after a nine year old boy whom his mother knew and teferted 
to as "big Bobby.” "Big Bobby” quickly developed into an 
"ideal Bob/" who could do everythlog and possessed every- 
thing that Bob wished for himself (for instance a car and a 
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bicycle). Bob at this time made a stand agamst his Qwn feais 
and passivity. He began to boast, wanted to pull and push 
things far beyond his strength and always jumpec^i down more 
steps than he could manage successfully. “Big Bobby” 
accordingly could jump high, “right up into the sky.” Bob 
at this time made definite efforts “ip be good.” Big Bobby 
was accordmgly “always good and ‘when he was naughty the 
other day, he fell over afterwards and broke his leg all to bits.” 
In sharp contrast to the r61e of his earher phantasy-father, 
Bib Bobby did not side with Bob’s forbidden wishes. Bob 
would say, crying : “Big Bobby does not hke it when me 
naughty.” 

At ihe age of four his fiither-phantasy once more gave 
evidence of violently aggressive images widbia him. Talking 
about his “family,” he explained : “I have got a new Daddy. 
The Uncle killed my Daddy and my new Daddy came and 
killed my Uncle.” His father, he declared at this time, was 
dead. He had “fallen out of an aeroplane. He was a bomb 
and he fell down and he went all to pieces.” This was at a 
time when Bob began to use swear-words and, instead of 
being affectionate towards his substitute-mother, talked to 
her in an aggressive way. 

A short time later the fatiber-phantasy and the phantasy of 
Big Bobby finally fused together. The development of Bob’s 
consaence, made under the influence of his substitute-mother, 
was reflected in the fact that his father never afterwards did 
anything that could be considered wrong. He became 
altogether strong, big and beautiful and, in Ae course of the 
next month ( 4 I) took over die function of setting nght what- 
ever seemed to Bob wrong with the world. When Bob saw 
a house which had been destroyed by bombs, he said ; “My 
Daddy has lots of bombs which don’t break houses.” When 
watching the^canary’s cage being cleaned of the droppings, 
he said: “My Daddy does not like his birds to do big job iU 
the time; he puts Calcium in their water.” When he learned 
t^t the school-teacher in a near-by school had a cane for 
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punishing the children, he said. “My Daddy has a lovely 
school ail full of toys and with no teachers in.” When the 
Nursery’s canary died, he said “My Daddy has lots of dicky- 
birds which never die.” 

The phantasy-image of Bob’s father followed and reflected 
in this manner the course of the boy’s development • from 
careless destiuctiveness to a horror of destruction (^‘harmless 
bombs”) ; from putting toys into the lavatory to an objection 
to even birds doing “big job and from phantasies about 
killing to the wish for a world where nobody has to die 
When Bob was three years old, his “father” was simply the 
image of a person whom he could love and admire, and show 
off proudly to other people. At 3-^ years Bob used his father- 
image to lepiesent his own instmctive wishes; at 4 years his 
father, very much like Tony’s father, became the embodiment 
of everything that was big, beautiful, strong and good. At 
4| the phantasy-father definitely took over the role of the 
boy’s consaence which had developed in the meantime. 



CHAPTER VI 


The Growth of the Child's Personality 
under hlursevy Conditions 

Imitation in ths Nurseiy. 

ImiiaHon of grmn-ups . — With the young child emotional 
attachment to a gtown-up invatiably tesults in developing 
resemblances to that person. Infants who hve with then 
parents copy them instinctively in countless ways : they re- 
produce their facial expressions and their gestures, they 
naturally use the same words, develop the same tastes, and 
are deasively influenced by whatever feds or abnormalities may 
be present in the parents : they copy their abilities and occupa- 
tions whenever possible. So long as the parents are the only 
, emotionally significant people in the child’s world, imitation 
is restricted to the feaiily cirde. When the growmg child 
learns to love, to fear and to admire people outside the family, 
the urge to copy reaches out towards these figures. The 
daily behaviour and the imaginative play of children gives 
ample evidence of the existence of these tendencies. 

. The residential child without parents, who has made attach- 
ments in the Ntirsery does the same with the people and the 
behaviour patterns in which its feelings have become involved. 
Rose, for instance, at i8 months, said “Oh dear, oh dear” as 
her favourite words and would screw up her face and nod her 
head in a certain way. Both peculiarities belonged to the 
nurse who had had sole charge of this delicate child from the 
age of aj months. Many children of all ages copy the habits 
of theit “femily mothers” with regard to handling other 
children or their dolls. They use the same eiqiressions for 
purposes of praise or criticism, they imitate the routine activities 
of washing, scrubbing tables, putting away clothes } they use 
the same means to cximfort a smaller child or to solve disputes. 
'The result of such imitarion is at times surprising and seems 
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incongruous in its high degree of professional efficiency. An 
aggressive and unruly boy of 3|-, for instance, who desires 
to sit on a certain chair, will not tear it away fcom its occupant, 
but grasp a ^footstool which he silently offers in exchange. 
He imitates a method which he has seen in use innumerable 
times. Boys of four will act as sick-nurse to others or go on 
“evening duty” in the dormitory, tidy slippers, carry pots 
and comfort crying chUdten, not because they have feminine 
leanings and prefer such activities to the exclusion of mote 
manly ones, but because the sick-nurse or the night-nurse is 
their chosen “femily-mother.” 

Imitation of contrasting behaviour patterns . — Children who are 
attached to their own visiting mother on the one hand and 
to their “family-mother” in die Nursery on the otitier, often 
have considerable difficulties of combining, not only their 
affections, but the imitations which result ftom them. Their 
mothers’ methods of dealing with them are in some cases 
diametrically opposed to the means used in the Nursery. 
When this happens children will sometimes develop boA 
types of behaviour which they use alternately. Susan (4) for 
instance wavered between her attachment to a very severe 
teal mother and a friendly and understanding "femily-mother” 
in the Nursery. Consequently she wavered in the treatment 
of her doU. After the mother’s visits she would treat the 
doll very strictly, joag and scold it and punish it for invented 
misdeeds. "When two or three days bad passed by without 
her sedog the mother, she would revert to the methods of the 
nursery, speak nicely to the doll, encourage and comfort it, 
etc,, until the same cycle began again witii the mother's next 
visit. In a similar manner her speech and the esptesslons 
she used would alternate between what she heard in the 
Nursery, and the abrupt, half menacing tones of her mother. 

Other models for imitation in the Nursety , — Apart ftom the 
“fiamily-mothera” the doctor is the most imitated person in 
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the Nursety. This too leads to a pattern of behaviour -which 
seems completely out of place at this early age. Th an out- 
sider the children’s attitude in this respect might suggest 
unusual precoaty or abnormal hypochondiiacal leiiings. 
But the explanation lies simply in the emotional relationship 
to the doctor which is a mixture of the affection felt for her as 
a person ; the admiration for her medical tools ; the behef in. 
her power over all matters of health and siclcness ; and fear of 
the pain which she has to inflict when preventive measures 
like injections, inoculations, etc., or small surgical actions like 
opening of boils, attending to hurts, etc., become necessary. 
Imitation of the doctor may express itself in “doctor-play” 
or in the children’s behaviour, i.e. display of medical know- 
ledge in daily life. 

Bridget (aj) saw a dog eat something off the street. She 
stopped and called across the road^ “Not eat it, doggie ! 
Get diahee.” 

Martin (3) visited an aunt who gave medicine to her baby. 
When an hour later the baby was given a piece of cake, 
Martin shouted excitedly : “Not baby cake, baby diarhea, 
got medicine.” 

Janet (4) like all the other children is femiliar with the 
doctor’s stethoscope. When she saw the doctor go 
upstairs with it, she asked: “Somebody coughing up 
there ?” 

Ame (6) said excitedly : “You must take Paul’s temperature. 
He never screams, but he is screaming terribly now. so 
he must be ill.” 

Summary . — ^In all the instances quoted, the processes of 
itnitatioh which ate at work in thp child ate the usual ones. 
The children copy and take over the modes of behaviour 
which ffiey can watch in their loved gto-wn-ups in the Nursery, 
just as they would copy their patents and their modes of 
beha-viour they lived at home. If the results of such imita- 
tion ate unusual or abnormal at times, this is merely due to 
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the unusual and abnormal dicumstances under which 
residentid infants are living, 

Pamily Behaviour Patterns in the Nursery. 

Apart from the types of behaviour described above, which 
are directly traceable to Nursery influence, our resident 
diildrcn develop, surprisingly enough, attitudes which, m 
normal life are traced back to stimulation by example from the 
parents. 

Infants (between 15 and 24 months) play with each other in 
either affectionate or crudely bodily ways which, if it happened 
in the family, would be taken as evidence of their having 
witnessed affectionate or sexual behaviour between their 
parents. (See 77 . Early Relations between Residential Infants.) 
They do so, even though they have never had the normal 
opportunities of watchmg their parents or sharing a bedroom 
with adult people. 

Boys, between 3 and 5 years, develop the various masculine 
attributes which are commonly thought to be due to imitation 
bf a father-figure. Where their relationship to their “fenuly- 
mothers” in the Nursery is concerned, they change at that age 
from passive dependance and demandingness to manly and 
protective attitudes. They make offers of marriage, just as 
boys of that age do to their mothers. (Bob Smith, 3 years 
II months, kissed his family-mother good night, saying; 
“Good night, lisa Smith.”) Or they offer marnage in the 
name of their fathers. (Tony, 4I, shortly after his mother^s 
death said to his favourite Sister: “Couldn’t you be my 
Mummy ? Would it not be nice if you would be my Mummy 
and my Daddy, my Daddy ?”). They begin to look down on 
mere females. (Bob, 4J, asked a young nurse why she was a 
girl. When she explained that the difference between boys 
and girls was a natural thing and that people were born that 
way, he looked at her full of pity, took her face between his 
hands and kissed her.) Instead of demanding protection, 
they offer comfort. ('O^en Tony, 4J, heard that his favourite 
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Sistet had no father and mother, he turned to her and said 
protectively : “But I am something for you, aren’t I?”). 

This change of attitude happens spontaneously, as a step 
of development. It may be accompanied (as in the case of 
Bob and Tony) by phantasies concemmg a father ; but it is in 
itself not direcdy due to a &ther’s influence. Many of 
boys have never met their fathers, have never lived in intima t e 
contact -with a man or have been separated from their fathers 
in their earliest babyhood. 

Girls (from approximately a years onwards) develop 
marked motherly attributes in relation to their playmates, to 
younger children and to dolls, even though they may not have 
experienced a mother’s care from early , babyhood nor have 
had the occasion to watch their mothers with a younger baby. 
In their case, of course, it is more difficult to separate the 
pattern of behaviour offered by their real mothers from the 
examples of motherly behaviour shown by the nurses. 

Imaginative play in the residential Nursery is thus not 
as different from imaginative play in the day-nursery or in the 
femily as one might expect. The children stage all the usual 
family-games with changing distribution of roles (“You be 
Daddy,” "You be Mummy,” “You be Baby”) and compete, 
as usual, for the r 61 e of fether. 

As shown in the examples of the last chapter (Jibe RS/e of 
the Father in the Resident^ Nursery) the diildren make the 
vddest use of every detail of real family life which they can 
get hold of. Whenever they visit their parents or receive 
visits, their reactions in imitative behaviour and imaginative 
play are so strong that one is often led to believe that tiie most 
exciting incidents must have happened during those visits. 
In reality the most insignificant occurrences or actions on the 
part of theie parents are sufficient to give powerful stimulation 
to tendencies which lie ready within them. The emotions of 
the fiunily setting and the patterns of behaviour which belong 
to them are latent in the children and become manifest on every 
pO$sible occasion. (See Tony’s father stirring the cornflakes ; 
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Bob aaci the man with the mackmtosh.) Children who have 
no parents participate m the experiences of playmates. The 
minority of our diildren who go home on visits bring back 
imp ressions of family life to the Nursery which are quickly 
taken up and used by those who lack similar opportunities. 
One child with a living or visiting father can thus spread the 
conception of the father-figure with consequent play and 
behaviour through a whole group of fatherless infants. 

Whenever infants leave their famiiies to enter a nursery, 
they have to go through a long and painful period of adapta- 
tion. There is nothing in their psychological make up to 
prepare them for community-life. Whenever, on the other 
hand, children return to their families or are admitted into 
new famiiies, they re-assume or acquire the emotions and the 
behaviour appropriate to family-relationships in an extremely 
short time. 

Development throu^ identification. Character formation. 

Every serious type of education tries to produce a state of 
mind in the child in which it adapts to the standards of the 
grown-up world, not because it is continually urged to do so, 
but because they have become its own. 

Infants, for instance, can be trained to become clean in a 
number of ways : through establishing automatic reflex actions 
(holding out after meals, etc.) ; through fear of punishment for 
“accidents or through consistent praise for good results 
on the pot or lavatory. But no child will remain reliably 
dean for any length of time, and through changing outward 
circumstances, until it has made the wish for deanliness its 
own and feels the same dislike, or even disgust, for dirty 
habits which rule the grown-up world round him. 

Children may be induced to share their sweets with others. 
(In one of our nursery groups they regularly offier the super- 
intendent a percehtage of whatever sweets they receive as 
presents with the words “for your children;*’ the super- 
intendents “children” are of course their own ftiends and 
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playmates, but the expression shows that the gift is mqfl o oi 
of consideration for their common “mother”.) Tins does 
not mean that they have acquired generosity Qf dealt with 
their selfishness or their greed. They are not “altruistic” 
or “generous” in the real sense of the word until the moment 
when they themselves, without any pressure put upon thpm^ 
cannot bear the disappointment or the longing glances of 
other children without sharing with them. In dealing with 
aggressive tendencies, education works towards the point 
when hurting another ceases to be pleasurable and the opposite 
feeling, pity, is aroused instead. 

In dealing with the infantile sex impulses, most parents will 
not rest content until the child exchanges its own naive enjoy- 
ment in their gratification for whatever evaluation or con- 
demnation of them are prevalent in its immediate surroundings. 

Such a complete change of heart is only effected in slow 
stages. In the beginning of life the child is ruled merely by 
j.ts own desires. It next learns to renounce gratifications for 
the sake of the parents. (Derrick, j|, said about his family- 
mother ; “If Sara loves me, she can't love me wet.”) In the 
next phase it begins to share the parent’s valuations. (Bridget, 
zj, when placed on the lavatory after an accident during the 
last stage of her habit training, said with sudden relief : “No 
more weewee on the floor. Mummy does not like it, Jean” 
(her fjunily-mother), “does not like it, Bridget does not like 
it.”) The educational task is completed in each particular 
respect when the child stands firm in its newly acquired 
attitudes, without further need to invoke the images of the 
people for whose sake this reversal of all inner values has been 
undertaken. It has then established within itself a moral 
centre (conscience, super-ego) which contains the values, 
commands and prohibitions which were originally introduced 
into its life by the parents, and which now regulate its further 
actions mote or less independently from within. The firmness 
and strengtii, in some cases the inexorability of these new 
moral pQftvers in the child depend largely on &e strength and 
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Jepthj fend the general fate, of the attachments which give 
tise to them. 

It is at this point that the institutional child is at its gravest 
disadvantage. An infant in a residential nursery may acquire 
the rough and ready methods of social adaptation which are 
induced by the atmosphere of the toddler’s room. (Sec 
page 22 ) (Methods of attack and defence, of giving in and 
sharing, “swapping,” etc.) ; it may further acquire conventions 
and behaviour patterns in obedience to the nursety-roudne 
and in imitation of its elders. But neither of these processes, 
though adding to the growth of the child’s personality, will 
lead to the embodiment of moral values which is described 
above. Identificadon of this latter kind takes place under 
one condition only: as the result and residue of emotional 
attachment to people who ate the real and living personifica- 
dons of the demands which every civilized society upholds 
for the restdedon and transformation of primitive instinctive 
tendencies. Where love-objects of this kind are missing, the: 
infant is deprived of an all-important opportunity to identify 
itself with these demands. 

Our parentless nursery-children, as shown before, do their 
utmost to invent their own father- and mother-figures and 
live in close emotional contact with them in their imagination. 
But these products of their phantasy, necessary as they are to 
the child’s emotional needs, do not exercise the same parental 
functions. They are called into life by the infant’s longing 
for the missing love-object, and, as such, satisfy its wishes. 
They are the personification of inner forces, moving in the 
child, and as such give evidence of successive stages of develop- 
mept. But they are reflections of the child’s consdence, 
where this is being formed under another person’s influence, 
not the originators of this consdence, as real patents are, 

The logical people to play this r61e in the residential child’s 
life are the grown-ups of the Nursery, Success or failure of 
education in the residential nursery will therefore depend on 
the strength of the child’s attachments to them. If these 
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uader the influence of the Oidipus complex, i.e. thq 'relation- 
ship to the paiental figures, it is of great interest to us t6 
investigate what happens when the whole fitmilyr, constellation 
IS completely absent; how the child reacts to the lack of 
emotional response , how it substitutes for it by phantasy 
activity ; and how the inner forces which control, transform 
or repress the instincts, will contrive to work undei these 
arcumstances. 

Residential Nuiseries offer excellent opportunities for 
detailed and unbroken observation of child-development, 
these opportunities were made use of widely, muA valuabx« 
material about the emotional and educational response ac 
these early ages might be collected and applied to the up- 
bringing of other children who are lucky enough to Uve under 
more normal circumstances 


THE END 




